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Introduction 

The Open University Equality Scheme 2012-2016 was developed over a period of more than one year in 2011/12. 

An interim version of the scheme was published in July 2012 and is available on the University’s Equality and Diversity public website at 

http://www.open.ac.uk/equality-diversity/pics/d136235.pdf (PDF) and http://www.open.ac.uk/equality-diversity/pics/d136243.doc (Word). 

The publication of an interim version is until such time as the University is granted approval of the scheme by the Equality Commission for Northern Ireland. 

Until that time, the current scheme for Northern Ireland is the 2003 version published at http://www.open.ac.uk/equality-diversity/pics/d103405.doc (Word). 

 

Information about how we developed the scheme and the related equality objectives is contained in Annex F of the full scheme. 

 

About this report 

This report provides information about the responses to the formal consultation on the Scheme that took place between December 2011 and February 2012, and how 

we acted as a result of feedback received. 

More than 100 responses were received to the consultation and in many cases an individual response represented the views of a larger number of people. 

Several hundred people therefore engaged with the consultation process. Responses were received through the online Blog set up for the purpose, by email and on 

the consultation response form. A small number of verbal responses were provided. 

 

Almost 300 separate issues or comments were identified for consideration and these are summarised in the tables below and divided as follows: 

- Table A provides information about changes we made to the Scheme based on specific suggestions for improvement. 

- Table B outlines issues that will not be addressed immediately, as they require further consideration by different sections of the University. 

- Table C responds to some direct questions that were raised during the consultation 

- Table D outlines issues or suggestions made which we have decided require no action, for the reasons stated 

- Table E contains additional comments and feedback received, which do not appear to require a response of any kind 

 

In all cases, the first column provides a unique reference number for the issue, for future reference. 

The second column gives an indication of who raised the issue, although we have amended this to provide anonymity as far as possible. A key is provided as Annex 

A. In addition to the issues raised here, the University was pleased to receive detailed feedback from the Equality Commission for Northern Ireland. Feedback was 

provided in the form of detailed correspondence and is therefore not included in this report. A copy is available on request. 

 

http://www.open.ac.uk/equality-diversity/pics/d136235.pdf
http://www.open.ac.uk/equality-diversity/pics/d136243.doc
http://www.open.ac.uk/equality-diversity/pics/d103405.doc
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

1 HR Is it necessary to collect/report information on grievances, bullying 

and harassment and disciplinary cases for consultants and agency 

staff? 

The information is collected, but we have decided that the number of 

cases is so few that we will not include this in our annual monitoring 

reports. 

2 DO Various formatting suggestions Formatting changes made. 

3 CICP Several suggestions to clarify meaning via rewording or footnotes. 

The use of bar charts was clearer than using graphs. 

Amendments made to improve presentation. 

4 IET Additional text to offer advice from accessibility specialists in each 

faculty. 

Brief information now included under Staff Learning and Development 

(section 3.2) but it is not appropriate to include the full range of 

guidance for Accessibility Specialists in the Equality Scheme. 

Guidance is regularly updated whereas the scheme is intended to be in 

place for four years. 

5 OU in Scotland Anglo-centric wording We have amended the two incidents in the draft which we were made 

aware of, and have proof read the final version to ensure there are no 

further occurrences.  

6 MCT Associate Lecturers not only need advice on policy but practical 

strategies for tutoring and marking that engage diverse student 

base. 

Associate Lecturers are provided with a wide range of resources to 

support student diversity – information has been added under Staff 

Learning and Development (section 3.2). 

7 MCT Staff developing teaching methodologies and tools should be linked 

to training information 

This has been updated to show the relationship between 

responsibilities and staff development. 

8 MCT Section 1.4 Study materials use other technologies so ‘Develop 

study materials’ mean more than ‘write’ 

We have amended the Responsibilities (section 1.4) to show that 

academic staff have a responsibility for ensuring accessibility and 

inclusion however study materials are acquired. 

9 MCT Students with different impairments will expect to access all 

learning materials on an equal footing 

Information about accessible services and reasonable adjustment has 

been added to Section 3.3. 

10 MCT Section 1.1 : grammar corrections Grammar corrected 

11 MCT Associate Lecturer Staff learn via support from module teams and 

accessibility specialists 

Section 3.2 has been updated to reflect this. 

12 FELS Should 2.1 outline how the current mission and values will be 

preserved in the new environment? 

The importance of preserving the mission and values is now stated in 

Section 2.1. 

13 FELS Section 2.3: should SeGA be mentioned here? The Securing Greater Accessibility project is now included in this 

section. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

14 FELS ‘Sharing good practice’ should be on the list of development 

opportunities. 

This has been included, and we have added some detail about how 

this is done in practice. 

15 MCT How will Curriculum Support Teams receive best practice training? A training programme is being developed for Curriculum Support 

Teams as now stated under Staff Learning and Development (section 

3.2) 

16 LTS Changes to the University’s strategic priorities were circulated to 

HoUs on 16 Jan. This will affect the way the scheme maps to those 

priorities.  

The University Strategy (section 2.2) has been updated to reflect 

changes to the strategy. 

17 Student 

Services 

The information under ‘Impact of funding and fees changes’ is 

incorrect.  It does not distinguish between the changes (or lack of) 

in all 4 nations. Changes in England are mentioned and implied that 

these impact on the whole of the UK. 

This section has been amended to provide clarification. 

18 OU in Scotland There should be a responsibility on managers and senior staff to 

respond appropriately when they become aware of unfair or 

discriminatory treatment in policies, procedures and practices. 

Policies should be written to reflect the full diversity of the student 

and staff body. 

Responsibilities (section 1.4) have been updated to show that all 

stakeholders have a responsibility to challenge or report incidents of 

discrimination and bullying. 

19 OU in Scotland Section 2.4, this section is inaccurate and Anglo-centric. HE funding 

is not the same in Scotland, Wales and NI as it is in England. 

This section has been amended to provide clarification. 

20 OU in Scotland Section 4.3 needs more focus on the OU ethos of openness and 

how individual actions relate to this. 

We have included information encouraging questions, comments or 

feedback about the scheme. 

21 RS Section 1.4, change the wording to include “academic staff 

member, or research staff member” 

We have amended this section as suggested. 

22 RS Section 1.4 should include an outline that research staff should 

include equality and diversity associated with their research. 

We have amended this section as suggested. 

23 RS A change of wording in Section 2 to reflect the quality of our 

curriculum, learning, teaching and research by embedding equality 

through our development and evaluation process.  

We have amended this section as suggested. 

24 RS Add to Section 2.3 wording about the Code of Practice Supporting 

the Management of Research to ensure that the 2008 Research 

Assessment Exercise submission and selection process were 

conducted in a transparent manner. 

We have amended this section as suggested. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

25 RS Section 2.1 doesn’t mention research at all. We recommend there 

should be a separate statement/paragraph about research activity 

further down this section.  

We have added a new section about Research and Scholarship at the 

OU. 

26 RS Please add “Advice from specialists in the Research Career 

Development and Research Development and Research Degrees 

teams in the Research School, Supervisor training events, 

Handbook guidance” to ‘How will they learn’ column. 

We have amended this section as suggested. 

27 RS Please add “Principal Investigators and Directors of Research” to 

‘who needs to know’ column. Add briefings from HR and ‘Research 

School’ managers and advisers to ‘how will they learn’ column. 

We have amended this section as suggested. 

28 RS There is little mention in the document of the c1000 full and part-

time postgraduate research degree students. 

The new section on Research and Scholarship at the OU now provides 

further information. 

29 OU in London Section 4.3, All staff ‘How will they learn?’ – OU modules and 

regionally hosted diversity events can be added to the list. 

We have amended this section as suggested. 

30 OU in London AL staff ‘How will they learn?’ can take MA module H810. Information about equality-related OU study modules has now been 

added to section 3.2. 

31 OU in London Staff providing advice and guidance to students via regional 

briefings 

We have amended this section as suggested. 

32 OU in London ‘Staff developing teaching methodologies and tools’ and ‘Staff with 

special equality-related roles’ – take OU modules  

Information about equality-related OU study modules has now been 

added to section 3.2. 

33 OU in London Annex B – could be Regional Disability Advisors, staff tutors, and 

consultants within IET. 

Information about People and Teams that can advise staff is now 

included in Appendix 4. 

34 Disability 

Advisor 

Access Centres and Access bus not relevant to Scotland. We have amended the text to make this clear. 

35 Disability 

Advisor 

Section 2.4 should identify which group of students are affected by 

funding changes. 

We have amended the text to make this clear. 

36 Disability 

Advisor 

Under the section on disability Advisers, DAR cluster meetings 

should be included as they are a main source of support and staff 

development and includes consultation with DSS staff to ensure we 

respond effectively and consistently on policies.  

We have amended this section as suggested. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

37 Disability 

Advisor 

Annex E - Will Scottish students appeal to the Ombudsman based 

in England or will they be able to appeal in the country they live in? 

We have clarified that all OU students, including students in Scotland 

and overseas, can access the independent student complaints scheme 

operated by the Office of the Independent Adjudicator for Higher 

Education. 

38 ECU There is a lot of training available to enable each group to meet 

their responsibilities. With this in mind it would be useful say so in 

the preamble to 1.4 (cross refer to section 4.3). Useful to define 

‘agent’ in this section. 

We have added the cross-reference as suggested. 

39 ECU Section 1.3: it may be useful to signpost readers to where you’re 

outlined the broader legal context. 

We have added this signposting as a footnote. 

40 ECU Language in section 2.3 switches between medical and social 

model of disability. 

We have clarified this feedback and amended this section where a 

non-social approach may be suggested. 

41 ECU Page 17 – change text from ‘students with disabilities’ to disabled 

students’ 

Amended as suggested. The text should refer to ‘disabled students’ 

throughout. 

42 ECU Graph on page 15, add in further data line in order to make the 

comparison with younger students’ results clearer.  

We have added a data line for ‘all students’ to make comparison 

clearer. 

43 ECU A range of statements are made in the first section and it would be 

useful to state the sources and dates of this information.  

The source and date of the data has been added as suggested. 

44 ECU The section on equality law is confusing, particularly the link 

between the statement made in the first line regarding ‘Great 

Britain’ and then the summary of the requirements of Northern 

Ireland.  

We have reviewed and amended this section to make it clearer. 

45 ECU It may be useful within all objectives to consider annual reporting 

milestones, enabling ease in measuring progress within your 

annual equality report. 

We have included a requirement for annual reporting against equality 

objectives – the reports for each objective will inform the information to 

be included in our Annual Report. Information is provided in the Q&A 

section of Appendix 1. 

46 Associate 

Lecturer 

Section 2.1 – Student profile could/should include mature students 

(retired) 

Information about the age profile of students has been added to 

Section 2.1. 

47 Staff Tutor Maintaining and fostering links with key institutions, organisations, 

regulatory bodies and research into key areas of equality 

We have included this suggestion within the responsibilities of staff 

with specialist equality-related roles. 

48 FELS Section 2: there should be a mention for line managers/Heads to: 

Ensure equality of opportunities to potential employees during 

recruitment process. 

This responsibility has been added to section 1.4. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

49 FELS Staff in charge of acquiring materials and resources should be 

aware of equality issues. 

We have amended this section as suggested. 

50 Contractor Restrictions on employing foreign nationals and caps on 

immigration may have fringe effects on the scope of this policy. 

We have added information about the implications of this to the 

External Drivers (section 2.4). 

51 Contractor Section 2.3 says “L, G and B adults are around twice as likely…. to 

report… unfair treatment or discrimination” I suggest an objective to 

positively tackle this.  

This information is taken from national data provided by the Equality 

and Human Rights Commission. The situation is not the same at the 

OU and a footnote has been added to explain this. 

52 Contractor Section 4.3: I assume this includes contractors working at the OU 

bun not directly employed by OU?  Stating this specifically would 

make it clearer.  

We have stated this specifically, as suggested. 

53 DA List the range of alternative formats available and out line the 

contact details. 

We have now explicitly listed the range of formats available and 

provided detail of how to obtain one of these formats. 

54 DA Line managers etc must disseminate ‘accessible’ information. We have now made this a specific requirement under line managers’ 

responsibilities in section 1.4. 

55 DA Regarding curriculum development and research we would 

recommend that disability be added to the range of topics. 

This has been added as suggested. 

56 DA Regarding Equality Law we request the OU adds the DDA 1995 

and the UNCRPD to this section. 

We have amended the information to show that there are a range of 

UN conventions. 

57 DA The OU must follow the ECNI Practical Guidance on equality 

impact assessment. 

We have developed our approach on equality impact assessment in 

consultation with the Equality Commission for Northern Ireland. We 

have made adjustments to our approach following feedback from the 

Commission 

58 DA Regarding staff learning and development please refer to the ECNI 

Model Equality Scheme. 

We have reviewed the Model Equality Scheme and made revisions to 

section 3.2, Staff Learning and Development. 

59 DA Regarding publishing we refer you to Paragraph C9 of the ECNI 

Model Equality Scheme.  

We have reviewed the Model Equality Scheme and made revisions to 

section 3.7, Publishing. 

60 DA The complaints procedure should outline how it will support the 

individual to bring his/her complaint. (eg interpreter support, 

specialist transport costs, advocacy services) 

We have made more explicit that we will accept complaints in a variety 

of formats and will provide support to enable individuals to make a 

complaint. 

61 IET Some of the document is economical with the truth. It implies that 

the attainment gap between White and ethnic minority students is 

being narrowed, but the narrowing is only apparent if ethnic minority 

students are considered as a single group. 

The data presented in section 2.3 of the full scheme is now more 

clearly labelled. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

62 IET ‘Open University’ and ‘OU’ are not used consistently.  We have made a number of amendments and explained use of the 

term ‘OU’ at the start of the document. 

63 IET On page 11 it says “we have no minimum entry requirements for 

admission to undergraduate qualifications”. This is not strictly true, 

some programmes do have entry requirements.  

We have provided clarification in this section. 

64 IET Page 17 refers to “the English and Welsh language”. It should be 

“the English and Welsh languages”.  

We have amended as suggested. 

65 IET Page 18, the use of the word ‘background’ is old-fashioned and 

confuses the identity of students with the identity of their parents.  

We have amended as suggested. 

66 IET The reference to the percentage of Irish Traveller school leavers 

having 0% intension of going on to higher education would be 

difficult to prove. 

Having reviewed this data in the draft scheme, we conclude it is not 

robust and have removed it. 

67 IET Page 34: We are told that nationality is used instead of ethnicity for 

non-UK students. Is this a reference to their national origin, self-

declared nationality or their current country of residence? 

We have clarified that ‘domicile’ is used for non-UK students and 

added a footnote to explain this. 

68 Blog Faculty teams need to be more inclusive in the material they create 

– and this needs to be reflected in the scheme.  

We have articulated this responsibility in section1.4, Your 

Responsibilities. 

69 HR Suggest revisions to the monitoring strategy.  We have adjusted the monitoring strategy in section 3.6 in consultation 

with the team. 

70 Blog In annex H it states “Direct discrimination is always unlawful, with 

the exceptions of age, which can be objectively justified in rare 

circumstances”.  Please give some examples ‘exceptions of age’ 

and why they occur. 

This information is now in Annex C – we have added an example in the 

footnote of when direct age discrimination is sometimes lawful, i.e. 

where there is a particular age requirement for a profession, 

universities are not required to admit students under a certain age to a 

particular course of study. 

71 MCT Examine the tone and vocabulary of the document to make it 

pertinent to every reader and that it does not alienate/offend 

readers by implying positive discrimination 

The document has been proof read by an Advisory Group and by a 

number of internal and external critical readers. 

72 RS Suggest adding “training for supervisors of research students” in 

the column on ‘How will they learn’. 

We have added a separate section for ‘Research student supervisors’ 

that indicates a number of sources for learning and development. 

73 ECU Providing a clear example of how OU meets its duties in fostering 

good relations may prove useful to the reader, especially within the 

challenging context of home working/studying for many students.  

Our principle mechanism for fostering good relations is through 

teaching about difference through study materials, and through social 

research. Examples have been added to Section 2.3. 
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Table A: Feedback that resulted in changes being made to the draft scheme 

No. Who from Summary of issue Response 

74 ECU Discrimination by association may arise in a range of circumstances 

(eg being a parent, partner, friend etc of someone with a protected 

characteristic) Therefore the OU might consider the example of 

carers in this section.  

We have added this example to Annex A, where we describe the 

meaning of ‘discrimination by association’. 

75 Blog Faculty teams need to be more inclusive in the material they create 

– and this needs to be reflected in the ‘Open University Equality 

Scheme’. 

A number of checks for inclusiveness and accessibility are included in 

the curriculum development process. The responsibilities of academic 

staff developing or acquiring teaching and assessment materials are 

now clearly articulated in Section 1.4. 

76 DA Contact details through out the document need to be consistent.  Contact details are now provided on the inside front cover and cross-

referenced to this page where contact is mentioned in other parts of 

the document. 

77 DA Regarding ‘removing or minimising disadvantage suffered…’ 

remove the word ‘suffer’ due to its negative medical model 

connotations.  

We were initially reluctant to change this word as it is quoted from the 

Equality Act 2010, and the scheme aims are intended to reflect the 3 

parts of the public sector equality duty as stated in the Act. However, 

we share your views on the use of this word, and on balance, we agree 

that it should not be used – we have changed this to ‘experienced’. 

78 IET Page 12: The expression “Arab countries” does not give a clear 

definition of which countries are meant. 

We have removed this term. 

79 SO The scheme needs to be updated to reflect the revised strategy. This has been updated and the revised mapping is now shown in 

Section 2.2. 
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Table B – Feedback that was passed to various University departments with a request for consideration to be given to implications for policy, process 

and/or staff training when next reviewed 

No. Who from Summary of issue University department or project 

80 Student Requests to tutor for notes or recording of tutorials not met in a positive manner Academic units 

81 MCT Young people might benefit from allocation to tutor groups of a similar age. Student Services 

82 MCT Accessible information – the OU website is complex and finding information on the standard of 

English required for academic standards is difficult 

Enquirer Experience Programme 

83 MCT At registration new students are not assessed on their level of English Enquirer Experience Programme 

84 MCT Our Approach should include disabled students in the production process. There should be 

involvement from E&D champion students in programme boards. 

Academic units 

85 MCT Impact analysis is very useful but more training is required for staff to complete the templates.  Equality, Diversity and Information 

Rights Team 

86 MCT Would like to see more case studies showing transparent action where EI analysis has proved 

useful to those involved 

Equality, Diversity and Information 

Rights Team 

87 MCT We need the direct input of students on production and presentation to achieve best practice in 

terms of learning and teaching materials and strategies 

Academic units 

88 LTS Does the benchmarking data include socio-economic factors? If not, this may be an area where 

more information is needed 

Institute of Educational Technology 

89 SS Objective 8: when students mention caring responsibilities there is no means for logging this on 

CIRCE. 

Equality, Diversity and Information 

Rights Team 

90 SS Objective 1, ‘Challenges’ implies that ELQ applies to all 4 Nations. This is not the case in Scotland. Equality, Diversity and Information 

Rights Team 

91 Student A large number of disabled students are still excluded by the inaccessibility of the VLE forums.  Learning and Teaching Solutions 

92 Researcher Researchers and fixed-term contracted employees seem to have been overlooked. This group are 

not treated equally to permanent staff via lower pay, unable to gain promotion. 

Research School 

93 Staff Tutor There is no real evidence of strategy to ensure equality of service for students based in Continental 

Europe.  

OU Worldwide 

Student Services 

94 Blog Associate tutors should be able to opt for pension contributions to be paid on all parts of their work, 

including marking assignments, teaching at summer school and contracts for extra days teaching. 

Student Services 

95 Blog “Reduce the difference in satisfaction with overall study experience between disabled and non-

disabled students”. I have heard a number of disabled students complaining that the Moodle 

forums and not accessible to them, and that the OU is doing little about it. With more tuition moving 

online this is likely to be an increasingly big issue. 

Learning and Teaching Solutions 
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Table B – Feedback that was passed to various University departments with a request for consideration to be given to implications for policy, process 

and/or staff training when next reviewed 

No. Who from Summary of issue University department or project 

96 Blog The OU should include Dyscalculia as well as dyslexia in writing policies and supporting students. Widening Access and Success 

Services, Student Services 

97 Blog The OU campus has meeting rooms with good facilities for people who are disabled.  Why are they 

not used more for tutorials? 

Student Services 

98 Associate 

Lecturer 

Current levels of support to disabled students vary greatly between regional centres. This leads to 

withdrawal from modules by disabled students as they don’t get the support as and when it is 

needed. 

Study Experience Programme 

99 Associate 

Lecturer 

Associate Lecturers and learner support teams can address the ethnicity attainment gap by looking 

at factors that lead to success or failure. 

Senior Accountable Executive for 

equality objective 3 

100 Student Feedback from focus groups etc would help support the achievement of the objectives. Equality, Diversity and Information 

Rights Team 

101 ECU Showing how each objective relates back to the public sector duty may help in clearly 

demonstrating how the objectives set meet and dovetail within the wider PSD. 

Equality, Diversity and Information 

Rights Team 

102 Blog “increase student satisfaction by responding positively to individual needs and circumstances”. The 

OU is moving away from this with the increasing rigidity in curriculum. 

Academic units 

103 ECU Objective 8: if you are going to collect data on students with caring responsibilities is it not also 

useful to collect this information for staff? 

Equality, Diversity and Information 

Rights Team 

104 ECU Objective 2: in the action plan attached to this objective it would be useful to set actions against 

each of the complaint areas (or break down within the objective itself the key areas of complaints 

from disabled students.) 

Senior Accountable Executive for 

equality objective 2 
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Table C – Responses to questions that were asked 

No. Who from Question Answer 

105 MCT Is there variation in the achievements of different ethnic minorities 

and how are their needs addressed? 

There is variation, for both students and staff, and this is addressed 

through the University’s equality objectives – Appendix 1 of the 

scheme. 

106 Disability 

Advisor  

Page 11, does this mean we are doing well against the socio-

economic groups studying with OU? 

Yes, the proportion of students in different socio-economic groups 

studying at the OU is roughly in line with the proportions in the 

population as a whole. 

107 DO Why do OU ethnic minority staff report a higher intention to leave? Detailed information is provided under Equality Objective 5 in Appendix 

1. 

108 MCT How are we closing the gap? Information about the work to address specific inequalities is contained 

in the Equality Objectives, Appendix 1. 

109 MCT Is there any assumption about digital access for our students? There is no assumption here but we are clear that most students do 

need regular and reliable access to a computer and the internet to take 

full advantage of OU online services, including module learning 

materials, forums and the library. 

110 MCT How will we guard against being Anglo-centric? The staff learning and development programme, and participation by 

staff and students from all nations in decision making, will support this 

objective. 

111 IET Page 22: what does ‘significantly more’ mean in the context of 

disabled student withdrawing from modules more than nondisabled? 

The difference is statistically significant and there is a trend. 

112 IET It is claimed that the University has more than 250,000 students. 

Does this confuse the number of module registrations with the 

number of unique student registrations? 

The numbers provided in section 2.1 are headcount. 

113 OU in 

Scotland 

The ‘national programme of community partnerships’ is this for 

England, or does this include Scotland? 

Community partnerships are developed and managed by all national 

and regional centres of the OU. 

114 OU in London Does recording declarations of belief or sexual orientation a step 

towards equality? 

Yes, in two ways. Firstly, it is indicative of the amount of confidence 

minority staff or students have in the University. Secondly, it allows the 

University to measure participation and performance by these 

characteristics to ensure that there is equality of outcome. 

115 Disability 

Advisor 

In Annex E – does the Act operated differently in Scotland from 

England and Wales?   

The Equality Act, including the public sector equality duty, applies in 

England, Scotland and Wales, as outlined in the Annex (now Annex A). 

The specific duties arising from the public sector duty are different in 

each nation and these differences are outlined in Annex D. 
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Table C – Responses to questions that were asked 

No. Who from Question Answer 

116 DA Why does the staff survey only include religion or belief and sexual 

orientation questions? 

The staff survey also includes questions on age, disability, gender and 

race. Only information about religion or belief and sexual orientation is 

shown in the section ‘Progress in advancing equality’ as these 

questions were more recently introduced to the staff survey. 

Information in this section is intended to be indicative rather than 

comprehensive. 

117 MCT Did the audit collect student comments on study materials and about 

where they felt them to be non-inclusive? 

Information about study materials is collected through the End of 

Modules survey. Module teams have responsibility for assessing 

inclusiveness of study materials. 

118 ECU Has each of the student/staff groups (or their representative body) 

already had the chance to comment on these responsibilities? 

A significant involvement and consultation process has been 

implemented – this is documented in Annex F of the full Scheme.  

119 Student This survey was distributed electronically; this leaves out all those 

who do not have access to the internet, such as students in prison 

who are not allowed internet access. Was the intention to leave out 

this group or was it an oversight? 

The survey was distributed to all partners, and information about 

accessing the survey in different formats and providing feedback in 

different ways was provided. 
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

120 MCT Communication platforms such as YouTube, Twitter, 

iTunesU etc have some cultural bias 

We acknowledge that all media has some cultural bias, however the University 

has used these platforms, amongst others, to reach a wider audience of 

prospective students. The University has also published information through 

targeted minority channels. 

121 MCT Engagement is not information dissemination. 

Engagement should be at a higher level. 

Under Consultation and Engagement (section 3.4) we have set out 4 levels of 

engagement, with information dissemination representing the lowest quality of 

engagement. We have stated that we will aim to achieve above this level 

wherever possible, however there will be times when we need to inform 

stakeholders about decisions that are made that may affect them. 

122 OU in London The equality relevance field on the pyramid should always 

be ‘very high’ irrespective of the level. Equality should be 

embedded into the decisions and options that are offered 

to people. 

The pyramid is a model that helps to describe different levels of engagement. 

Each level is appropriate in different circumstances, dependent on the level of 

impact on people. For example, for minor decisions that have limited impact on 

people, large scale engagement is disproportionate. 

123 Disability 

Advisor 

A “One University” approach instead of copying ideas from 

one nation onto the others. 

A single equality scheme for the whole of the UK supports this approach, 

however there are some differences in legislation and political priority in each 

nation which need to acknowledged and responded to. 

124 ECU The document states you will not be monitoring 

transgender status due to low numbers. How do you know 

there will be low response and small numbers without 

monitoring? 

In 2011, the Gender Identity Research and Education Society reported that 

around 1% of employees and service users may experience some degree of 

gender variance, however about 0.2% may undergo transition, but in any year, 

the proportion commencing transition may be around 0.003%. ‘Moreover, most of 

the people in each group are unlikely to wish to be detected’. The risk of 

inappropriate and unlawful disclosure of personal information is far greater than 

the benefit to be gained from the data that could be collected. The University is 

working with GIRES to develop policy and guidance to ensure staff and students 

receive an appropriate, consistent and sensitive service when they are 

undergoing gender transition. 

125 Tutor Section 1: would like ex-offenders to be included within 

vulnerable groups identified 

There are a wide range of different circumstances that could be listed in this 

section, but we have only included characteristics protected in equality law. 

126 SS Section 5.1 Bullying can be more difficult to deal with than 

suggested here. Are there any processes in place to help 

a victim who chooses not to raise a grievance case?  

There are several options available to individuals, and these are provided in detail 

in the bullying and harassment codes of practice for staff and students, which are 

referred to in this section. 
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

127 Student Take complaints seriously. The University takes complaints seriously and provides a comprehensive 

complaints and appeals process, which is described in full at: 

http://www.open.ac.uk/studentservices/complaints/  

128 Student Monitoring use of OU for change of career and life long 

learning by English students as higher fees are brought in.  

Participation of all students with different characteristics is monitored as set out in 

the monitoring strategy (section 3.6). 

129 Blog Development of a work/life balance course that staff take 

every 5 years. 

HR Development already offer a wide range of courses related to managing 

careers and work/life balance. These include Windmills Online, an interactive 

programme to help staff take stock of where they are and pinpoint where they 

want to be, in life generally as well as in their career. 

130 DA Disability Action is disappointed that the OU has not 

adopted the ECNI Model Equality Scheme.  

We have reviewed the Model Equality Scheme and introduced a considerable 

number of changes to reflect the recommendations, however it is important that 

we produce a scheme that reflects the culture and language of the University as 

far as possible. Our scheme needs to be relevant and engaging to our staff, given 

their responsibility for its implementation, and it needs to reflect the style of other 

University communications aimed at our students, prospective students and 

partners. We have used the clause in the model scheme as far as practically 

possible, but there are times where we have adopted different descriptions 

without altering the intent. 

131 IET There is a lot of discussion of ethnic minorities and 

disabled people, but little on gender (as if this a battle 

already won) 

There is limited discussion on any particular characteristic in the main scheme, as 

this provides an overarching framework for managing all aspects of equality and 

diversity. The information under Section 3, Arrangements for managing and 

embedding equality, apply as much to gender, as any other protected 

characteristic. Specific inequalities, including the Gender Pay Gap, are addressed 

through the equality objectives and the equality action plan in Appendix 1 and 2 

respectively.  

132 Retired 

Associate 

Lecturer 

The OUs policy on age and the retention of ALs past 

retirement age needs to be addressed.  

The mandatory retirement age was removed in 2011. 

133 Student Many students are unhappy about the apparent move 

towards replacing module forums with social media such 

as Facebook. 

There is no intention to replace module forums with external social media such as 

Facebook for teaching. 

http://www.open.ac.uk/studentservices/complaints/


 15 

Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

134 Blog The OU job application form does not request a date of 

birth (this is in line with the job applications forms of other 

universities) however the OU do ask for a DOB on the 

Equal Opportunities Monitoring form (not in line with other 

universities). If the OU advocate that they are not 

discriminating on the grounds of age, who do they state 

“without your date of birth, your application cannot be 

progressed”? 

Date of birth is used as a reference number during the application process. The 

information on the monitoring form is not available to the selection panel. 

135 Student Extension of time to sit exam not helpful due to fatigue Individual circumstances are assessed and reasonable adjustments made for 

examinations. This needs to be balanced with the requirement to maintain 

academic standards. 

136 ? Inconsistency of coverage of duty. 

Push for full spread of protection across all categories. 

E.g. marriage/civil partnership and pregnancy/maternity 

seem weak. 

Each characteristic has the same weight in the Equality Scheme. This is 

expressed in the principles, the aims and in all aspects of Section 3, 

‘Arrangements for managing and embedding equality’. 

137 MCT Proposed changes to wording of Scheme aims  We have aligned the scheme aims very specifically with the requirements of the 

Public Sector Equality Duty and the Section 75 duty in Northern Ireland, therefore 

we do not intend to amend the wording of the scheme aims. 

138 MCT Wording of University strategy The wording of the strategy mirrors that of the agreed OU strategy, and we 

cannot change it. This is a matter for when the OU strategy is being refreshed. 

139 MCT What is the proportion of Associate Lecturer ethnic 

minorities 

The profile of staff is published in our annual monitoring reports, which are 

available on our website at http://www.open.ac.uk/equality-diversity  

140 MCT Staff declaring personal information does not reflect 

confidence in the organisation 

We disagree with this – experience has shown that if staff have confidence that 

we will keep information secure and use it only for monitoring equality of 

opportunity, and they understand the value of declaring this information, they are 

more likely to do so. 

141 MCT Staff development for existing team chairs should be 

undertaken 

This information is already included in the Staff Learning and Development 

section. 

142 MCT Section 1.3 point2: statements should be more general  We have aligned the scheme aims very specifically with the requirements of the 

Public Sector Equality Duty and the Section 75 duty in Northern Ireland, therefore 

we do not intend to amend the wording of the scheme aims. 

http://www.open.ac.uk/equality-diversity
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

143 MCT Section 1.3 point3: Could ‘Promoting good conduct’ be 

added to the text? 

We have aligned the scheme aims very specifically with the requirements of the 

Public Sector Equality Duty and the Section 75 duty in Northern Ireland, therefore 

we do not intend to amend the wording of the scheme aims. 

144 MCT Section 1.4 Student responsibilities include ‘Comply with 

the Code of Conduct’ 

Students have a wider range of responsibilities than those listed in this section – 

the scheme only includes equality-related responsibilities. 

145 MCT Section 2.1 there is weakness in dividing geographically, 

need to transcend geography 

The Scheme provides an overarching strategy for the whole of the UK, however 

there are circumstances where it is appropriate to consider differences at national 

and regional levels. 

146 MCT Section 2.2 Instead of using the word ‘diverse’ could we 

use ‘all’? 

On balance, we feel that ‘diverse’ is appropriate in the circumstances. 

147 MCT Section 2.3: no mention of OU study materials as part of 

our business beyond operational /  study level 

This information is included in Section 2.1. 

148 MCT Section 2.4: Reword “However, in some ethnic and 

religious groups there are large numbers of people without 

any qualifications at all” to  “however, there are still many  

people with no qualifications at all” 

We are quoting another source here and do not want to misrepresent the 

information. 

149 MCT The engagement framework only works if there is 

consideration of how planned changes affect others. Not 

learning by accident. 

The framework is a model to aid understanding about different levels of 

engagement – it requires practical implementation to be effective and this is a 

responsibility of all units when planning/implementing change. 

150 MCT Useful to say what percentage of students do not declare 

any details to the University 

This information is published in the annual monitoring reports, which are available 

on our website at http://www.open.ac.uk/equality-diversity 

151 MCT The increase of online learning may create issues for 

students with bandwidth/equipment issues. This could be 

a disincentive to certain groups of students 

Using computers and the internet to enhance study is an essential part of learning 

at higher education level. Potential students are given advice about minimum IT 

requirements prior to registration. 

152 MCT Satisfaction feedback should be more public to all 

students 

Satisfaction levels are included in the National Student Survey, with results 

published on the unistats website at http://unistats.direct.gov.uk  

153 MCT In 4.6 be clear about the number of students who declare 

no details; consider correcting for this group if appropriate 

The published monitoring reports include details of the proportion of staff and 

students that do not declare personal information. 

154 Student I am a student with a disability on the autistic spectrum. I 

feel this group of people is forgotten as there is nowhere 

for me to specifically declare this disability. 

Students can declare any disability through their Associate Lecturer, 

regional/national centre, or completing a form by post or online at 

http://www.open.ac.uk/disability/tell-us-what-you-need.php  

http://www.open.ac.uk/equality-diversity
http://unistats.direct.gov.uk/
http://www.open.ac.uk/disability/tell-us-what-you-need.php
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

155 LTS The nine objects seem to be the right set of issues 

currently, but socio-economic background may need a 

separate focus in the future. 

Socio-economic inequality is addressed directly through the University’s Widening 

Access and Success Strategy. 

156 SS There is a graph detailing the increase of men in support 

staff roles, but not the gender distribution in other roles. 

The few graphs provided in the scheme are indicative of some common trends. 

They do not provide a comprehensive picture. A wide range of additional 

information is published annually in monitoring reports, published at 

http://www.open.ac.uk/equality-diversity.  

157 OU in 

Scotland 

I would like to see the University take a less Anglo-centric 

approach by monitoring against this. 

Monitoring data for staff and students is already available at nation level. 

158 OU in 

Scotland 

Not sure that sufficient evidence is available to accurately 

inform equality impact assessment. A tick-box exercise is 

not the approach to take. 

It is the responsibility of staff developing and implementing policy and strategy to 

seek sufficient evidence at the time they are undertaking equality analysis. 

159 OU in 

Scotland 

Not convinced that one off training or written briefings is 

effective. 

One-off training and written briefings are a small part of the Equality and Diversity 

learning and development programme. The full programme is outlined in Section 

3.2 of the scheme. 

160 Student In section 1 principle 1.2.3 conflicts with aim 1.3.11.  

Positive discrimination inevitably discriminates against 

another group. 

There is no conflict between the principles and the aims. Providing a different or 

additional service to one group where there is an evidenced need does not 

necessarily disadvantage a different group. 

161 Student There is no mention of age in section 2.3 Not every characteristic is mentioned in every section of the scheme, but on 

balance, we believe age is well represented in both the scheme and the 

objectives. 

162 Student There appears to be no mention of age in the workforce Equality objective 4 aims to diversify the age profile of the workforce. 

163 Student To increase the proportion of younger academic staff is 

discriminatory against older people. That retirement is 

cited as a success in pursuing this aim is offensive. 

‘Retirement’ is not cited as success or otherwise – it is a factor that affects the 

age profile of the workforce. We have identified that we have a high proportion of 

younger academic applicants but that the proportion shortlisted is much lower 

than we would expect, particularly when compared to the sector as a whole. The 

University will benefit from having a diverse workforce and we have objectively 

justified the need for an intervention. However, it is not the case that older people 

will be negatively affected by this intervention. 

164 Student You say that fewer younger applicants are shortlisted, this 

suggest that they lack the necessary qualifications and 

experience. 

The shortlisting and appointment rate at the OU is much lower than in the sector 

for younger applicants. This suggest that they do have the necessary 

qualifications and experience. 

http://www.open.ac.uk/equality-diversity
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

165 Student Low levels of external recruitment could be circumvented 

by abandoning the policy of restricting recruitment to 

internal candidates. 

Our equality objectives need to be balanced with other objectives, including 

financial. 

166 RS Recommend that Objective 9 be modified to read “improve 

equality policy and guidance for staff, undergraduate 

students and taught postgraduate and postgraduate 

research students” 

We consider the term ‘students’ broad enough to capture all categories at this 

level. Differentiation can take place where it is relevant during policy development 

and implementation. 

167 RS Paragraph 1.4 is it clear that VCE members are 

responsible for championing equality and diversity in their 

areas?  

We think it is clear that members of the Vice-Chancellor’s Executive have 

responsibility for championing, sponsoring and promoting equality of opportunity. 

168 OU in London Section 1, aims 2 – clarify what sort of “other activities” are 

meant. 

This definition is taken from the Equality Act 2010 – ‘Other activities’ has a wide 

scope – it essentially means taking any action that is lawful and proportionate to 

the disadvantage, under-representation or need identified. It is not possible to 

specify every possible action that could be taken, however the Equality 

Objectives set out in Appendix 1 show the types of actions being taken currently 

to advance equality of opportunity. 

169 OU in London Section 2.4 the graph does not give actual figures of ‘other 

students’.  

The information provided is indicative of key equality issues and trends at the OU. 

It is not comprehensive. Further information is published in the annual monitoring 

reports, available at http://www.open.ac.uk/equality-diversity  

170 OU in London There are existing academic modules which members of 

staff or ALs could study to gain a more in-depth 

understanding of some diversity issues. 

We have already included this information in section 3.2 of the scheme. 

171 OU in London Annex A – include the accessibility and disability module, 

H810 

This is already included in section 3.2 of the scheme. 

172 Disability 

Advisor 

Withdrawal surveys from students should be used for data 

collection purposes. 

This information is already analysed annually and published alongside other 

monitoring information. 

173 ECU You may want to consider that each committee has to 

consider a minimum of one paper relating to an equality 

issue each academic year. 

We do not think stipulating this requirement is helpful, as there is a risk that a 

committee will only consider equality once a year in this case. Committees will 

consider equality where it is relevant to the matter being discussed. The 

responsibilities of Committee Chairs has been articulated in Section 1.4. 

http://www.open.ac.uk/equality-diversity
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

174 ECU Exploring how your equality analysis dovetails with 

objectives and helps monitor progress in meeting equality 

commitments may help the reader to clearly understand 

the purpose of analysis in relation to the objectives set. 

We do not think it is particularly helpful to show a direct relationship between 

equality analysis and the equality objectives. The equality objectives are activities 

that address specific known inequalities, which we are aiming to reduce. These 

objectives are driven centrally. However, equality analysis is a distributed 

function. All departments mush engage with it, and its main purpose is to ensure 

policies and strategies do not inadvertently create or increase inequality.  

175 ECU Section 5.1 could usefully include information about hate 

crime. 

The term ‘hate crime’ is not widely understood. We have included information 

about how to tackle forms of bullying and harassment that are related to individual 

circumstances. 

176 Associate 

Lecturer  

Section 4.3 needs to be a focus on teaching skills 

amongst ALs. Standard of teaching skill can vary in how 

they pass their academic knowledge on to the student.  

The Equality Scheme is not the appropriate strategy to identify or develop generic 

teaching skills. This is managed through academic development programmes, 

supervision and performance management. 

177 Tutor Something should be added about Dyscalculia. There are a very wide range of impairments and it is not possible to list every 

impairment type in the equality scheme. Information about Dyscalculia and 

support available is provided on the Services for Disabled Students website at 

http://www.open.ac.uk/disability  

178 Associate 

Lecturer 

The objectives do not reflect the training needed by ALs to 

support disabled students to the same levels that were 

available under DART that was in place 9 years ago. 

The learning and development programme reflects the needs that have been 

identified. If there are specific suggestions as to what else could be added, these 

will be gratefully received. 

179 Associate 

Lecturer 

Regarding the ethnicity attainment gap, it is important not 

only to look at factors which lead to success for Black 

students but factors which lead to failure. 

We are aware of many of the factors that lead to student failure. The objective is 

deliberately framed in this way, as the intention is to build on models of success 

in order to promote student success.  

180 Public The section on Equality in Action says how good the OU is 

without an indication of any problems, this is rather one 

sided. 

This section articulates the work the OU has done to advance equality of 

opportunity. Inequalities are clearly articulated in the equality objectives, 

Appendix 1. 

181 Public It is likely that actions to increase the proportion of 

younger staff will result in positive discrimination and apply 

negative discrimination to older applicants. 

We have identified that we have a high proportion of younger academic 

applicants but that the proportion shortlisted is much lower than we would expect, 

particularly when compared to the sector as a whole. The University will benefit 

from having a diverse workforce and we have objectively justified the need for an 

intervention. It is not the case that older applicants will be negatively affected by 

this intervention. 

182 Student In the scheme objectives you might include feedback from 

disabled students, especially those with dyslexia. 

Feedback from students is part of the current monitoring strategy and is reviewed 

annually. Details are provided in Section 3.6 of the scheme. 

http://www.open.ac.uk/disability
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No. Who from Summary of issue Response 

183 Student What about dyslexia students in Section 3? There are a very wide range of impairments and it is not possible to list every 

impairment type in the equality scheme. Information about Dyslexia and support 

available is provided on the Services for Disabled Students website at 

http://www.open.ac.uk/disability 

184 Student Section 3: Help the student from the level that they are at, 

not the academic level. 

The University offers a wide range of modules at different levels, to enable 

students to enter study at an appropriate point. This includes introductory-level 

courses (Openings), short courses, professional skills courses and courses that 

allow students to get credit for relevant previous experience. Introductory-level 

courses teach skills that are required for higher levels of study. Further 

information is available at http://www.open.ac.uk/study/explained/study-

explained/our-range-courses  

185 Student Tutors need to know how to help students with disabilities 

in their group. 

Information is provided for tutors through the Tutor Home website, and 

information on supporting students with different impairments is provided at 

http://www.open.ac.uk/tutors/disabled-students/  

186 OMU Not sure how to comment on the drivers as perceived 

inequalities as they are not forced on people but are the 

result of choice.  The text seems to imply that drivers are 

positive, but are they? 

The drivers provide context for the scheme – they are not intended to be either 

negative or positive, but are factors that the University has no choice but to 

engage with, i.e. demographic change, legal change, Government policy, etc. 

187 OMU We see the numbers but they do need interpreting. If we 

have lots of diversity in the workforce how do we know if 

people are happy or unhappy? 

The diversity of the workforce is one measure of a successful diversity strategy. 

The experience and outcomes of different groups is as important. A wide range of 

indicators are monitored as outlined in Section 3.6. 

188 Contractor Section 2.3 states “the workplace remains a stressful and 

difficult place for… transgender… and … migrant 

workers”. I would suggest an objective to positively tackle 

these areas.  

This section describes inequalities in the UK, rather than at the OU. It provides 

context to the OU equality scheme. However, there is no evidence that this is 

reflected at the OU. 

189 Blog During my working life I only found small pockets of 

discrimination. However it seems the OU is introducing 

discrimination by charging different fees depending on 

where you live in the UK. 

The University must introduce differential student fees as the amount of 

Government funding is now variable in different nations. This is the only way to 

meet the cost of providing education and services. 

190 Blog I am dyspraxic and have been offered no help, but 

accused of laziness in regard to spelling and grammar. 

Information about Dyspraxia and support available is provided on the Services for 

Disabled Students website at http://www.open.ac.uk/disability. Students who 

formally declare disabilities to their tutor, regional/national centre or by completing 

a needs form in paper or online are entitled to an assessment of their needs. 

http://www.open.ac.uk/disability
http://www.open.ac.uk/study/explained/study-explained/our-range-courses
http://www.open.ac.uk/study/explained/study-explained/our-range-courses
http://www.open.ac.uk/tutors/disabled-students/
http://www.open.ac.uk/disability
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191 Blog The OU had discriminated against me by increasing its 

fees due to changes in government funding. It is charging 

more to students who live in England. 

The University must introduce differential student fees as the amount of 

Government funding is now variable in different nations. This is the only way to 

meet the cost of providing education and services. 

192 Blog I am hemiplegic after a stroke and live in a wheelchair, I 

have had two incidents of discrimination in the 7 years of 

OU study. 

Students can address incidents of discrimination informally or formally using the 

bullying and harassment code, available at 

http://www8.open.ac.uk/students/essential-documents/files/essential-docs-

pl/file/ecms/web-content/bullying-harassment.pdf  

If students are dissatisfied, the formal complaints procedure is also available at 

http://www.open.ac.uk/studentservices/complaints/  

If students require support to make a complaint, they may want to appoint an 

advocate, and information is available at 

http://www8.open.ac.uk/students/essential-documents/files/essential-docs-

pl/file/ecms/web-content/advocacy.pdf  

193 Blog The wording “Encourage people to participate in public life 

… where their participation is disproportionately low” This 

sounds to me like positive discrimination.  

This is positive action. It is allowable where there is an under-representation. 

Under-representation is often the result of a previous historical disadvantage, and 

positive action aims to address this. 

194 Blog “Achieve at least 50% for religion or belief and sexual 

orientation new student declaration”. I understand this is 

for benchmarking purposes, but personally I object to the 

assumption that my beliefs (or lack of) or sexual 

orientation are in any way relevant to anything to do with 

the OU! 

We would like it to be the case that religion and sexual orientation are irrelevant 

to study and work. However, discrimination on the basis of religion and sexual 

orientation do occur in society, and the OU is not immune from this. Monitoring 

will allow us to provide assurance that these characteristics do not affect 

participation, progress and success. 

195 Blog I was an AL for 5 years then forced to retire, I appealed by 

my ‘business case’ wasn’t considered enough.  I had a 

couple of consultancies, so my connection with the OU 

carried on. Then age discrimination became illegal and 

forced retirement age abolished. I applied for a job 

advertised on TutorHome and was told I could not be 

considered as I was an external candidate, consultancy 

work was not relevant.  It doesn’t feel much like equality to 

me.  

This is an unfortunately situation and a number of Associate Lecturers were 

affected negatively by this policy. The University needed a mandatory retirement 

age until such time as a number of policies could be strengthened, including 

performance management policies. The mandatory retirement age has now been 

removed.   

http://www8.open.ac.uk/students/essential-documents/files/essential-docs-pl/file/ecms/web-content/bullying-harassment.pdf
http://www8.open.ac.uk/students/essential-documents/files/essential-docs-pl/file/ecms/web-content/bullying-harassment.pdf
http://www.open.ac.uk/studentservices/complaints/
http://www8.open.ac.uk/students/essential-documents/files/essential-docs-pl/file/ecms/web-content/advocacy.pdf
http://www8.open.ac.uk/students/essential-documents/files/essential-docs-pl/file/ecms/web-content/advocacy.pdf
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196 DA Disabled and older people and other low income families 

do not have the economic power to purchase computers 

and internet services.  

Using computers and the internet to enhance study is an essential part of learning 

at higher education level. Potential students are given advice about minimum IT 

requirements prior to registration. Reasonable adjustments and alternative 

formats are provided for disabled students where required. 

197 DA Student monitoring information to include all 9 categories 

listed within Section 75 of the NI Act. 

Our student monitoring information currently includes data on age, disability, 

gender and race. Equality objective 8 sets out our plans for addressing gaps in 

our data. 

198 DA An Action Plan should be linked to the functions of the 

OU. It should show whether measures are new or ongoing 

and cross reference with OU audit findings. It should 

address any gaps identified. Information provided on how 

measures were prioritised. It must contain SMART 

objectives with timetable and expected outputs and 

outcomes. Action measures should include monitoring and 

evaluation. a review of audit of inequalities, relation to the 

OU strategic and operational functions and are these 

relevant to Duties 1 and 2 of Section 75. The AP should 

include an outline of how it fits with Corporate and 

Business Planning. It should be a living document that can 

be added to and amended as other inequalities are 

identified.  

Our detailed objectives and action plans are contained in Appendix 1 and 2 of the 

equality scheme. 

The objectives are intended to have a timespan of 4 years, with a review after 2 

years. 

Each objective is specific and measurable, with associated key performance 

indicator(s). 

The action plan is reviewed and refreshed annually. 

199 DA The complaints procedure must be fully accessible and 

proactively disseminated to those affected by the Section 

75 duties.  

The complaints procedure is articulated clearly in Section 4.3 of the Scheme. The 

Scheme is available to staff through the intranet, to students through the Student 

Home website, and to the public through the Equality and Diversity public 

website. 

200 IET There is no reference to class. Class or socio-economic inequality is driven primarily by the University’s 

Widening Access and Success Strategy, however it is included in the list of 

characteristics under principle 2 (Section 1.2) and the relationship between socio-

economic background and ethnicity, gender and disability is discussed under 

‘Inequalities in education and employment in the UK’ in Section 2.4. 

201 IET There is no discussion of old age. This is mentioned briefly under ‘Demographic and social change’ in Section 2.4.  
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202 IET The illustration on page 5 only refers to the age of 

academic staff, not to other staff or students. 

The few graphs provided in the scheme are indicative of some common trends. 

They do not provide a comprehensive picture. A wide range of additional 

information is published annually in monitoring reports, published at 

http://www.open.ac.uk/equality-diversity. 

203 IET The scheme seems to prioritise work on ethnicity and 

disability over work on age, gender and class.  

The main ‘work’ identified by the scheme is contained in the Objectives, at 

Appendix 1. One objective is age-related, and two objectives are gender-related. 

Class or socio-economic inequality is driven primarily by the University’s 

Widening Access and Success Strategy. 

204 IET The scheme takes a single-issue approach, it does not 

consider the impact of multiple factors on staff and 

students. 

The entire Section 1 (vision, principles and aims and responsibilities) take an 

overarching perspective, for example the principles apply universally across the 

characteristics. Similarly the arrangement for managing and embedding equality, 

such as the learning and development framework, take an overarching approach. 

The equality objectives (Appendix 1) are described in singular terms, but will 

require consideration of the inter-relationship between multiple factors during 

development and implementation. It is not feasible to document this level of detail 

in an overarching scheme. 

205 IET The scheme is written as though its premises were a 

matter of fact rather than mere aspirations.  It is not clear 

that equality analysis was carried out for the move from 

module-based to qualification-based registration or to the 

increase in tuition fees. 

Equality analysis was carried out for both the introduction of qualification-based 

registration and for the market strategy that led to the differentiation of tuition 

fees. In both cases, information was reported to a University committee. It is 

acknowledged that equality analysis could be more robust at times for some 

policy changes. However, it is important that the Scheme sets out clearly what is 

intended to be rather than what may or may not always happen in practice. It 

should not be hesitant if it is to bring about positive change. 

206 IET There is no consideration of the situation of older students 

in the draft equality scheme. They are more likely to be 

able to pay the increased fees. 

Older students have the same responsibilities and entitlements as other students. 

Where specific issues or inequalities are identified, these can be addressed in the 

future. 

207 IET Page 13: it is suggested that implementing the scheme 

will help to ensure long term sustainability.  “Sustainability” 

usually refers to environmental costs, not financial ones. 

‘Sustainability’ as used in the OU Strategic Plan 2012-2015 means financial 

sustainability. The purpose of Section 2.2 of the Scheme is to slow the alignment 

between the Scheme and the overall University Strategy. 

208 IET Page 15: We are told we are getting better at supporting 

younger students. Are we getting better at supporting 

older students? 

Younger students had lower completion rates for many years and the gap in 

completion rates by age has narrowed significantly. There may be a need to 

improve support for all students, but the Equality Scheme is concerned with 

reducing differences in outcomes. 

http://www.open.ac.uk/equality-diversity
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Table D: Feedback where no specific action was taken for reason stated 

No. Who from Summary of issue Response 

209 IET Are Welsh-speaking students required to work in English if 

they wish to access the online resources? 

As outlined in the University’s Welsh Language Scheme, teaching and 

assessment is conducted primarily through the medium of English and this is 

made clear in prospectuses and publicity material. As a member of the Welsh 

Medium Higher Education Sector Group, the OU aims to widen and enhance the 

overall opportunities to study in Welsh at HE level. It may not be possible for 

students to access all online resources and information in Welsh. However, a 

range of advisory and study support services are provided to students through the 

OU in Wales, based in Cardiff, in both English and Welsh. This support is typically 

provided by letter, email, telephone or face-to-face. If a student has a particular 

need, they should contact the national centre. 

210 IET The statement that “1 in 5 students … from ethnic minority 

backgrounds” this is not the case for the Open University. 

This information does not refer to the OU – it is under the section ‘External 

Drivers’ and refers to the UK as a whole. There is considerable variability across 

the sector in the participation of ethnic minority students and largely reflects the 

size of ethnic minority populations in different geographical areas. 

211 MCT In staff developing curriculum add ‘retention and 

satisfaction’ 

This has been added to the Staff Learning and Development framework in 

Section 3.2 of the Scheme. 

212 MCT Add: Advice from Accessibility Specialists in each faculty 

and Resources and advice from central specialist 

advisors. 

This has been added to the Staff Learning and Development framework in 

Section 3.2 of the Scheme. 

213 OU in London What about women in senior positions? The proportion of women in senior roles has shown a long term increasing trend. 

However, it has been identified that more needs to be done to advance academic 

women to professorial roles – this is being taken forward under Equality Objective 

7. 

214 Student I do not agree that you are widening participation as 

comprehensively as you suggest. The OU is moving more 

towards online content and prisoners do not have access 

to the internet therefore you are excluding a significant 

group of the student population. 

Access to materials is provided for students in prison through the Virtual Campus 

and through provision of materials in alternative formats. The University has 

prioritised students in prison as one of 5 priority groups in its Widening Access 

and Success Strategy 2012-2015. A diverse range of curriculum choices will 

continue to be made accessible and available to students in prison. 

215 Student Offender Learning prospectus offers more courses 

requiring internet access. Students in prison cannot 

access the OU online, therefore they are being 

discriminated against. 

Access to materials is provided for students in prison through the Virtual Campus 

and through provision of materials in alternative formats. The University has 

prioritised students in prison as one of 5 priority groups in its Widening Access 

and Success Strategy 2012-2015. A diverse range of curriculum choices will 

continue to be made accessible and available to students in prison. 
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Table E – Additional statements, comments and feedback received 

No. Who from Summary of statement, comment or feedback 

216 EHRC The Equality and Human Rights Commission was asked to provide feedback. They stated that EHRC does not comment on individual Equality 

Schemes as they may prejudice any future legal challenges brought by an individual or by the Commission. 

217 CQO No feedback in terms of suggestions or changes/improvements to the Scheme. 

218 MCT Section 1.3, point 2: statement should have a supporting website, volunteer opportunities for staff 

219 MCT I believe the OU should be seen to be a champion of equality, inclusion and all-round effort in all spheres. I remain rather uncomfortable, 

however, with overt positive discrimination. 

220 FELS I like very much that the responsibilities are outline in a clear and concise manner 

221 FELS Equality analysis would be better integrated into the University Business Plan templates. 

222 MCT Targets seem un-ambitious, but it is recognised that achievement has been made and further inputs may be more difficult to progress 

223 MCT Under new funding regime there could be data omission that may be a threat to E&D and reporting.  

224 MCT Object 3.2 the recent progress seems weak, it is worrying that Our Approach to this is not more fully formulated 

225 LTS Equality analysis is an improvement on the previous equality impact assessment. Emphasising that it is done as part of the business case for 

major changes is a significant step forward. 

226 LTS Not all development opportunities can be identified in advance, so the outline given in the scheme is sufficient.  

227 LTS The publishing plan looks comprehensive. 

228 LTS Discrimination, complaints and review section looks sensible and workable.  

229 SS Good information under objective 2. 

230 Student Your approach to recruitment in 2.2, where you put diversity and equality on an equal footing is contradicted later in the document. 

231 RS Objective 9 – the development of the Virtual Research Environment for postgraduate research students, their supervisors and associated 

academics will provide a central source of documentation on equality policy and guidance. 

232 OU in London Pages 11 – 13, the function of these sections are not clear. 

233 ECU It is very strong that the VC and SMT are required to meet all the responsibilities above as well as the two further listed. 

234 ECU It is strong that the business case for equality has been made in section called impact of funding and fee changes. 

235 ECU Overall an extremely strong, reflective and aspirational scheme. 

236 Tutor Section 5: This is a strong section and I hope that it is fully actioned and supported at management level. 

237 Tutor It is good stuff and exactly what we have come to expect fro the OU – ie high quality initiatives.  

238 FELS Discrimination also happens due to accent, region or social background. 

239 FELS Physical size or appearance can cause discrimination. 

240 FELS For some it is hard to admit their prejudices. The key to successful training is a competent trainer who is aware of the complexity of equality 

issues. 

241 FELS This is a great document overall and I am very pleased to see that the OU is fully and seriously engaged in equality issues. 



 26 

Table E – Additional statements, comments and feedback received 

No. Who from Summary of statement, comment or feedback 

242 Associate 

Lecturer 

Section 4 says we don’t capture information on students with caring responsibilities.  The tutor may have this information as the student has 

explained their situation, but this is not passed on to the next tutor.  

243 Public The engagement framework appears to have gone too far in the interests of political correctness when at the same time students are suffering 

from an enormous increase in fees. 

244 Public Reduce the budget for work in this area by at least 50% 

245 Public I am concerned that the rapid growth of the OU overseas will damage the “root” of the university in Britain by introducing conflicts in equality of 

available resources.  

246 Public A group often discriminated against is the stay-at-home parent. This group finds the OU essential when returning to the workplace. They 

deserve special OU support and consideration.  

247 Public I do not think that age is a desirable criteria for the selection of tutors, they should be chosen by suitability for the job. 

248 Student The OU should make sure that all partners comply with the responsibilities that have been set out. 

249 Student The effect of fees for English students with an existing degree is likely to discriminate against access to further learning by age group.  

250 OMU Disseminating information on University policy does not ensure staff are up to date. Those most in need of educating may be those least likely 

to educate themselves. 

251 OMU How do we support managers under pressure who accept the principles but struggle to find time to put it into practice. 

252 OMU In every instance I found myself wondering about the costs of any activity.  

253 OMU Enough staff time to understand, plan and implement. 

254 OMU On embedding equality, I like that it is not a blanket expectation and that it is not entirely dependent upon line managers to engage staff. 

255 External 

supplier 

Excellent analysis of how the scheme supports the mission and strategy. 

256 External 

supplier 

Section 2.3, great examples, but unable to comment if they are ‘most important’ as I don’t work at the OU. 

257 External 

supplier 

Section 3.1 seems to concentrate on reported issues, although inequality often goes unreported, masking the scope of the issues. 

258 External 

supplier 

Section 4.4 – excellent use of technological channels.   

259 External 

supplier 

Although OU strives towards equality and diversity, contractors may not take similar measures. These should be monitored separately to 

ensure contractor actions are in line with OU. 

260 Blog Having been diagnosed with a learning difficulty I have had extensive support from the OU. I am in the final year of my degree and I could not 

have done it without the support I received from the OU. I would recommend any OU student with learning difficulties who feels they are not 

receiving the support they need to email the OU disabled students section. 
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Table E – Additional statements, comments and feedback received 

No. Who from Summary of statement, comment or feedback 

261 Blog I cannot thank the Open University enough for the support I have received.  I am a disabled adult student with metatarsalgia in both feet and 

stress-related symptoms and I have not witnessed any discrimination to myself.  During 4 years of study I have never seen any discriminatory 

practice taking place at tutorials or on forums.  

262 Blog As a student suffering from major depression I feel I would have received more support in brick university than I received at the OU.  However 

the OU allowed me to enter tertiary education without going through UCAS. I have gone through the process of applying for DSA and have 

been allocated funds for some extra tuition. The OU has provided me with audio materials which has helped immensely and provision for 

Alternative Learning Experiences instead of Residential Schools.  

263 Blog As an observant-rather-than-openly-gay student I’ve not encountered any overt discrimination when dealing with admin and tuition staff. 

Enrolment, employment and service provision policies seem to be broadly welcoming – so I’m generally happy with that.  

264 Blog During my studies I was diagnosed by the OU as having mild Dyslexia. Thanks to their support in general I qualified as Bachelor of Science in 

2011 and I’m now studying for my Hons.  I have nothing but praise for the OU and also I have been treated very will by the tutors in the 

majority of cases.  

265 Blog My experience of studying with the OU has been very positive and encouraging. As I experience bouts of depression I felt very inspired to 

complete my courses due to the encouragement I received from staff.  I feel very strongly the sense of achievement I gained, the optimism 

and understand nature of the OU staff has helped my confidence.  

266 Blog I engaged in a unit with the OU in 2010 for two main reasons. The first for personal development because I received serious brain damage in 

an accident and have had to relearn life functions relating to memory and manual dexterity. I have had to retire from teaching because of my 

situation. My second reason is to some day to re-enter the job market, I had already gained two units in the past which is a good start for me to 

work towards a second or masters degree if my health is sustainable.  

267 Blog About 5 years ago I experienced my first ever encounter with ‘homophobia’ in the workplace while temping for the OU. It was dealt with in an 

acceptable way. The incident doesn’t need re-hashing but an organisation is only as practised in equality and diversity as are the people it 

employs. I hope the best for this scheme because the OU is a fantastic place to work that should not be brought down by those who do not 

practise the same values.  

268 DA Disability Action welcomes the OU research into inequality in education and employment in the UK, in particular. 

269 DA The pressure to deliver more with less resource can have an adverse impact on disadvantaged groups.  

270 DA The OU must not concentrate only on the Action Plan measures to the detriment of its Section 75 obligations in terms of other functions and 

policy areas and newly emerging inequalities. 

271 DA We recognise the time and effort that have gone into producing this document and thank the OU for the opportunity to respond. 

272 OU in 

Scotland 

A four-nation approach needs to go beyond differentiating practices with England seen as the norm. 

273 Researcher Some Senior Managers who have been at the OU a long time do not feel that the requisite training applies to them. 

274 Blog If an incident of discrimination occurs, the person contacted for help, should go back to the discriminated one, informing him about what action 

has been taken in his case.  After having looked at the case someone should apologize.  
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Table E – Additional statements, comments and feedback received 

No. Who from Summary of statement, comment or feedback 

275 Blog “support learners to achieve their personal study goals by identifying and responding to barriers to success”. Responding to “barriers to 

success” is not the only way to support learners. 

276 Blog “individuals should be told about decisions that are made that affect them”. Yes. Recent fiasco in not communicating changes in transitional 

arrangements doesn’t bode well here. 

277 MCT Increasing student satisfaction under current procedures can be hard to achieve, so greater flexibility and allowing academic teams to use 

their judgment is needed. 

278 MCT Support to learners to achieve their study goals is helped if they are properly prepared for the level of study. Studying Openings modules first 

would be beneficial to them if they have low prior academic qualifications.  

279 MCT Alternative formats as standard are not quite ready for total rollout. Need to get the Information, Advice & Guidance (IAG) right.   

280 MCT Monitoring students with caring responsibilities and staff returning from maternity leave need more monitoring than other categories. 

281 MCT Ensure all staff are engaged in equality work 

282 FELS It may be a challenge for Objective 9 that from October 2012 to 2017 we have a fragmented support structure which may confuse and/or 

disenfranchise students. 

283 Disability 

Advisor 

It should be welcomed that disabled students are accessing mainstream HE and as a result the OU should recognise the groups of disabled 

students who access HE through the OU instead may have ever increasing support. 

284 Disability 

Advisor 

Due to the Scottish government’s initiative “Partnership Matters” relating to support of disabled students we are building up links with 

organisations who support students and who continue to act as part of the support network for OU registered students. Extending “Partnership 

Matters” to HE has been a major initiative in Scotland. 

285 Blog For Disability Discrimination I’d rate the OU a 7.5/10. With some marks deducted for the impersonal and almost reluctant application process 

of additional support provision.  

286 Blog The OU curriculum is out of touch with current affairs. Very good Disability Equality though there is plenty of room for improvement. 

287 IET The OU recruits a disproportionate number of younger female students and a disproportionate number of older male students in comparison 

with the higher education system as a whole.  Any initiatives aimed at supporting younger students will favour women more than men, and any 

initiatives aimed at supporting male students will favour older students rather than younger ones.  
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Annex: Key to column 2 

 

CICP Centre for Inclusion and Collaborative Partnerships 

CQO Curriculum and Qualifications Office 

DO Development Office 

FELS Faculty of Education and Language Studies 

HR Human Resources 

IET Institute of Educational Technology 

LTS Learning and Teaching Solutions 

MCT  Faculty of Mathematics, Computing and Technology 

OMU Open Media Unit 

RS Research School 

SO Strategy Office 

SS Student Services 

 

DA Disability Action, Northern Ireland 

ECU Equality Challenge Unit 

EHRC Equality and Human Rights Commission 


