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The Open University campus st 1lton Keynes at the begimnning of 1979
the most outward and tangible evidence of ten years growth of a project
whose successes are largely intengible. The schisvements of our
32,000 graduates have been made possible by the creative work that
starts with s few hundred staff within these modest brick walls.

There are presently over 67,000 students registered but nothing here
is for thelr direct use, for this is a production centre, and the lafiest
blocks under construction are for the B.E.C. who will move their 0.7,
procuctidn unit here in 198l. Ten years ago the neglected former
manor house of Walton Hull, wes the only exlsting building on the 70
acre site which was offeced t.o ‘the University as 1ts permanent
headguarters by the Milton Keynes Development Corporation  Urgent
renovations were started and at the same time the first of the new
bulldings was heing pat up to house the pioneer academic end supporting
staff. Facilities were minimsl and urgency was the order of the day.
The builders themselves were making history they were laylng ihe
foundations of the workis first rmlti-media distance seaching
institution, Walton Hall was sailing into wncharted sess. The historicw
2l context was piven by oae of the 0.U.'s founding fathers, Sir Peter
Venables, at one of nar firse formal ceremonies, the oresentation of
the Lnive_rsities mace.,

Though I am sure everybody in this room knows that the last decade

of the 1960's has séen widespread indeed deep rcoted changes in the
economic, political and soclal aspects of our lives. But change is

one thing, what has been the most challenging thing has been the
accelerating rate of thange, which has happened in this period, end
novhere has this heen more true than in higher education. And
altogether during that decade eighteen Universities well established
then Just at the very end of the decade, came the newest of the new,
the Open Uhiversity, which I would say is the very embodiment of
innovetion within a brosd tradition, and it was granted its charters
most of you know, just befors the end of this dramatic decade, in
fact on the 20th ¥ay 1949,

The ceremony at which the charter was actuslly presented took place

at the Eoyal Society, Evar;-oné connected with the project wag present
Harold Wilson, Jenny lLee, Vice Chancellors and peoliticians. The
occassion took on s mood of academie pondereseness which gave no
hint of the startling innovations contained in the traditional looking
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document that wms presented to Sir Peter Vensbloo g Gi’[a:l,man of the
Planning Committiee.

Then Geoffrey Crowther was instelled es our flrst Chancellor an
appropriate choice with his famous report, that noted how many had
missed out on higher _educa’l:ion.'

The first and most urgent task before us, is to cater for the many
thousands of people fully capasble of = higher education, who for one
reason or another do aoh get it, or do not get as much of it as they
can turn to advantage, or as they discover sometimes too late that
they need, Only in recent years have we come to resglise how many
such people thers are, and how large are thn gasps in educationsal
provision through which they can fall., The existing system for all
its great expsnsion misses and leaves aside a great umised reservoir
of hurmn talent and potentiall.

Normsn McKenzie was a member of Jenny Iee's first enquiry into the
University of the Alr, eond ol the plenning committee of the Open
University, hLe recalls the mood of the iearly gstagss.

Cause it goes back rather more then ten years, back to 1965, when

Jenmny ILee had her amsll sommittee workihg, to look at what eventually
was called the University of the rir, and I think the very title at
that time, showed how much television and radio loomed in the thinking
of thet proup, and of course almost four yesrs between that first
group coming tbgether and the launching formally of the Open University.
I think we were. 2ll pretiy nalve in those days and I think we were
enfimated by a great deal of enthus’asm and thare was a lot of
imagination and the will to meke goocd. But there was a feeling that
television and redio could probably do a lot more than it turned out
they could do. I think there was at that point, an idea on the part
of the B,B.C, and the Departmeﬁt of Education and Science to set up
what was ealled provisionally the college of the air., Jenny lee's
decisive intervention was of course to make it a University concept,
the idea of a chartered institution which could grant it's owm degrees.
Er it was a good commitiee Sir Peter Vensbles was a marvellous
Chairman for it, bul it started with one overwhelming advantage and
that was the partnership with the B.B.C., this was agreed in a very
early stage, ahd it memnt that so far ds professionelism was concerned
there wasn't a great deal to wowry about, there would be people who
would see that things were pub t.ogethexf* and went out on time., TVhat
the plenning committee had to think about I think was what should be
taught, by what means it whould be tkaught apart from broadcasting,
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and o whom 1t was 'l:.'og be taught. Now the gquestion of what was to
be teught was also put a bit on one side, because you had to recruit
an apcedemic staff, you had to get your first professors in post, you
had to get them working, there was a reslisation I think that it
wuld be an inter—disciplinary University there was going to have
to be a limited number of courses, that you couldn't offer the same
range of coursea as at a normal residentlal University offers. But

- when you looked beyond that it was quite ¢lear that there were
mgjor prdblems, for instaace vwhat part should mail order in effect
play? The séalk in othet wirds the complexity, er was something
which this plamning eosmmittes couldn't and didn't forsee., It did
‘ges I think a very impoitant combinstion between printed matter and
electronic matter, betweer the books and other forms of written
commmication and broedcasving, Vhat I think 1% under estimated

- was the zmount of face to face teaching, that had to develop and
for which those two I think have now satisfled demand. The old
hends in adult education who wese or the committee kept saying and
quite rightly kept zaylng they®ll be a bigger demsnd for face to
face help, noungelling snd teaching than you think., And I think
myrelf that this wzs one of the major causes of an expsntioning costs
and a major cause of expsnsion in effectiveness.

No=one had any cleatr wdea of what the student body wauld be like,
everyone forrew a dirfereat problems. Professor Devid Ma.rry was
asked about this in the autumn of 1969,

Prof. . rry In a conventional University situstion you've got a feedback _
constantly you can see them in the sudlence, you can see them and
hear them in a seminar, you've got the written work constanily
coming back to you, Er clesrly we haven't got that straight awey
and we've got to manufacture ways of 'gettin.g a feedback. Bub then
there are the peculiar difficylties and they don't spply maybe in
other subjects, that aprly particulerly in Government, but it is
a political problem, I mean there .. ?  are politicel
difficulties in teaching sboui government to an audience that you
don't know anything about in a suciety where there maybe some

sengitivity asbout it, if we took an issue like, I Jdon't know

Vietnam, o something like this er we might have a certain amount

of difficulty here, and people might obJect to some of the things

we were seying. 4And yet one of the techniques that one uses in a

conventionsl University situation is that of in a semse putting

unconventional idess to students, for the purpose of shaking them {
out of their esiablished ldeas.

———
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Another Professor MikePentz dean of Science was alsp natuwally
concerned with the particular problems of teaching science at a
distance.

Prof. M. Pents In fact one hears a great deal about this supposed intimate contact
’ which occurs between every professor and every lecturer and

everyone of the two and hundred and fifty students in his class,
or fifty maybe. I think that apart from rare exceptions this
Just doesn't happen. And that it is quite inwidious snd idiotic
to say that because of the Open University will not have this so
called and largely non existant contach between student and teacher
tast we'll be disadvantaged, in fact I think we willl contrive by
ai fferent means of having more individual hand:l jmg and contact with
our students, dispers:d es they will be all over the country, than
is the case with the average poor devil cf a University student
in the everage Univers: by,

Tea years later Mike emtz is now surrounded by completed laboratory
and orfice buildings and uumerous prefabs, one of which contains
hés own office. Loes b2 feel his ¢riginal confidence was justified?

Prof. M. Pengg ’ In ‘those days of course people were ssying oh it won't work, you
agn't do this, you'll rever he gble %o teach the sort of student

this way and especlally rot ol course sciance, whait asbout the
laboratories and zll thet, thore was a tremendous sceptiesm, in the

. teeth of which I suppose, in those days we had to be darned well
confident otherwise we'd have gone under. Yes I think it was
Justified. '

The new asademic staff who joined the 0.U. in the sarly years, found
themselves heavily engaged in working in course teams, an entirely
new concept and one ol the University's outstanding immovations.

Course we had to invent the whole thing more or less as we want

along, it was an enormous bit of improvissation. I mean there we

were we had a course tesm, we had to make a course, nobody knew

how you did ihis, we weren't even quite sure to start off with why

we wanted a course team, we learn't about that in the process. ind

we had to improvise every aspect of the whole system. Of how, what

sort of coirse materials are sppropriate for the partetime distent

learner. Fow should they be produced, how should they relate

to each other? I mean the most elementaryg%%nugﬁgadn't occurred to

people, nobody for wxample realised that you had to have

~ professional editors, and as for the time for actuzlly producing

the foundation courses, “Loomed up on us, I romember going along to ‘

\
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Welter Porry snd saying for God sske wo've got %o have an editor
you won't have a course or you'll have g dead dean or éome‘bhing,

we had no editors. The idea of a computer marked assignment for
example, which is common place now, they had to be invented., Home
experiments, I mean the invention of home experiments was really
quite ludierous, it went right back to, oh it must have been in the
spring of 1969, and T remehber the bursar coming imto my office

in Belgrave Square, that was before wc moved up in the world to

the prefahs at . Walton Hull. And he said hey I hear youfve got
some idea about home expuriment kits, and I sa,.- yes, so he sald well
can you tell me how -mch they're going to cost? Uell, well dhen do
you want to know, so he said tomarrow, you see. One of the things
whizh we had to be very rwch grare of from the beginning and we still
are, and that is the orutial question of comparability. Wwere the
sets of courses that our students were going to put together to

get honours degrees going to stand up as being comparabls to those
of other Universities? And this ¢f course implies that by the time
s student does a taird levs: course he or she needs to reach a
certain level of performauce of sbility, of skill. In mathematics
ard séisnce particularly, this creates quite come problems becouse
the implicatiuns of being able to start on a certain third level
course, is thet you've scquired certein skills, certain ebilities,
certain knowlewge from a second level course, and so on dowm to the
foundation course. -The whole set of courses has to form a coherent
closely interlocked array.

The partnership between the B.B.C. and the 0.U. has already seen
over three thousend T.V. programmes produced for 0.U. courses, How
does vim Stevenson look back on the beginiing o f the partnership?

J. Stevensons Well looking back, it was great fun to be making programmes in 1969
and 70. Tt was a little cheotic to say the least, we were all very
‘new, there were new staff within the B.B.C. there were new staff
within the Open University, and we both had to learn from each other,
And T was quite surprised that anything come out of it at the end,
but, énd thers were some disatercus programmes, but in the main it
was great fon, But I think chat the, the major difficulty that we
a1l faced at thah time, was that thongh there wms a tradition of
educational broadcasting and a lot of experience, the educationel
broadcasting that had gone befome, had cafried the mzin messagss
Now the Open University turned the whole thing upside down and made
print carry the main rnessage. And so broadeasting had to be &
ddditional to the print, or a follower to the print, now this was
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new, and it required a new way of thinking, ebont broadeasting.
ow, I also think, thet one of the difficulties in the early days
was that there weren't enough broadcasts. Early decisions were that
there ehoﬁld be, at most, oné programme, one television programme
one radio programme, jaer student week. And er, it would have been
easier, if we'd had more broadcasts, if the proportion of courses
hed carried more of vhat I look on as the multi-media component of
courges. And we would have in that woy, have been sble to experiment
more, we'd have had a bit more flexibility, and more of the actual
teaching message, could bave been carried by the broadcasts. Wow
if we want to look at those early days, it's quite difficult now
because, luckily most cf the programmes have now disappeared for ever.
Bu* there are soms stili left and I've selected two programmes to
show, one from the eariy cays, one from later days, and the one from
the eariy days is about genetics, we had & componant of the science
foundaticn coﬁrse, whica mals sbcut genetics and the text delt with
the theoretical aspests and we +hought we would deal with practical
aspects in the stufio, ®o we brought into the studio, a cat breeder,
and her cats, and Mike Pertz and we let them fighé it out.

There were our four new Lhinds of ezt snd its teken me about twelve
years to make them, ard you see.

I 1likxe the way you say maxe them Dr. ¥an it seems there's a great
deal of deliberation in what you do, not very much hit or miss?
(well no) its evidently a bit of genetic engineering, practically.

You're doing the two things, you're selecting and planning your
genetics.

And would you say that knowing as much as you do gbout geneties you -~
can really take short cuts compared to the ordinary breeder(oh yes
oh yes ) who might be doing a bit of swopping and trying.

If you know vwhat your genetics is, of course your chances of getting
what you want, may be pretty thin I mean at one point, getting the
chocclates are, chances were oae in 32 of getting what we wanted.

Well that was a vary successful prograrme in many wu4ys, students
1iked it, and it was great fur. to meke. And to conmtrast with that
end looking to five years later, in 1976, when we'd changed a lot
and learnt a lot about programme making, I'm going to show you one
of our drams programmes, and it really represents a point that we
-reached where weo'd bacome professional. in broadcasting terms, and
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also in educationsl terms, becsuse, we were new taking I think, the
righﬂ decisiona. sbout broadeasting, putting onto the television and
into the radio, those aspects of courses, which leant themselves
particularly well to those media, -

Vhen the curtain rises Leone wearing a cooks hat and
apron 1is busy beéting an ege in a basin with a wooden spoon.

Now do I really have to wear a cooks hat!,'yes my dear fellow a
cooks hat and you beat eggs and if that's not enough you have to
represeat the shells of the eggs that you're beating". " o you
understand now", "neither dv I, however lets Zet on with it wmn,

oh yes I suggest you tura towards camera a bit, gbout three quarter
face, otherwids we're um, what with the obstrusness of the dialouge
and noone being able tc hear you, are you listening to me; IListen
vhen I'm explaining things'.

"fhere's some people herd, fovern, would like a word with you,"

" ytho are yor, and vhat @3 you went? yoa kmow perfectly wedl noone's
gllowed in here during a rehearsal™”,

"o gre here in aearch of an guthor,®

"I think one of the interesting things looking at both those pieces
of programme is that they were both made in the same studio at
Alexandrs Palace. But you may ask, what; what's happening now, and
vhat 1s going t> hcppen in the future. Well ncw I think the process
of making programmes, conpared with the early days in 1970, is very
different. A lot more of our material is recorded on location, a
lot more is recorded sbroad, there's an awful lot more editing, end
there is , there are many more techniques that you can actually bring
in, into the process of prugrame msking. The programme meking process
is longer, its a more spread out affair,A than it used to be. And
the decisions that we take, are taken earlier, and I think quite
rightly so, there's a much greater tendency for television and radio
to be integrated closely into the written mgterial of courses, and
I think thet there's a nmch gréatef success.

The fin~l stage in the integration of the teaching system, is when
the high qualaty print and biosdcast materiels arrive In the students
home, and they have to reorgsnise their lives to cope with this new
ascademic experience,

I feel that once you start to confront the whole notion of working
intellectualiy and becoming your own, asserting your owvn personality,
everything else goes too. In other words, at the Open University
you become used to working independantly intellectually, you come

\4



-8-
home end you to start to revise all your opinions asbout relationships,
_about your role at home; about your role at work, and everything can
become guite explosive,

Nine 9 clock in the morning I started, set down to write it, by
twelve O clock I'd got a2 waste paper basket full .of screwed up pleces
of paper, snd nouhing written. So 1 managed to find somebody to go
into a park with me and throw a frisby, becanse I thought a little bit
of physical exercise might stimulate the academic thoughts going, you
see, 1 vame back and by four 0 clock,I still hadn't got anything and
I was beating my head litera: ly with my 4ands,

And tnese problems, the rcle of the part-time staff, distributed
throughout the Universities thirteen regions, becomes cruclal, the
most valuable thing is 2 good relationship bstween tutor and student.

We hope vory much to get 2 dialopuae going, we're consciuus sometimes
that the students are not responding, but short of asking them to,
which is vhat we can do at the beginning, telldng them, tutorials,
there's very little we ~an do reslly.

Um, except you and 1 were nble to meet in the puh and chai, which 1s
a big difference. For somu students whe can't'get to the pub, or gst
to the tutorial even, well, what's the woy round that?

That's really relies on the somments, you know the dislogue on paper
which one hopes one gelds onlag too.

Um which is where you run the risk, perhaps of putting the student
off, by seying Bomething that's a bit too blunt.

Yes yes, I don't know whether I ever offended you, with any of my

comments.,

in
No, but then I've been it five years and I've had a chonce to get a

bit more confident, but for a first year student, I I remember in
my first year I was very very sensitive to anything that was writtsn
down.,

Tt's difficult, one wants to, er if you make a fairly severe remark
you wart to joliy the student along as if you're not saying this is
a deadly sin, but, come along iniow, you don't have t¢ do this sort of
thing, you kmow.

No sortething of a risk to take on some thoussnds of part-time academic
staff at the beginning of ihe teaching of the Open University to
ghare the teaching load.

Well the outset was a very apprehensive time, I remember going slong
on the first teaching evening to the. new study centre, with very

\-
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1ittle material in hend becauge of the Postal strike, feeling
extraordinarily insecure sbout whet I was to do, and seeing a sign
inside the door which said, if you have any difficulty see the
counsellor in E2. So I raced up to E2 to see the counsellor to find
that T was the counsellor in E2, #nd I think thet was rather the way

re-bogan,—wo—suddenly had-to become he experts N hls newr ven e
which meant trying to extend the skills we'd learned elsewhere and
for use in a different teaching situation. The teaching we'd done
before, had been for the most part, with materlal we'd prepared
ourselves, to c%ggges of University students. We now had to teke on
students we knew for the most pars unprepared in the usual senss,

for University work. They wevc adults, wmany of them older then
ourselves, snd e were Lrying to link our own teaching skills into

san already prepared package of materials which included not merely
printed books, but television and redio, snd we werc trying to um

use what learning we had to create the situation where these students
ncw could leara not only maberial often prepared by us but across
disciplines as well, we were teaching In that first year.

T think for some vtuderts is definitely ithe case that the face to

face tuition has counted for a large part, for but even those students
who are rather distant from study ceatres, where they can get face to
face tuition I think we have gradually realised that they can
establish real persora. cortant. To me it's astonishing that the

Open University witl s vast aumber of students, teaching at a distence
maintains a kind of personsl contact often with students that would

be the envy of many of the other Universities.

The 0.U. has come a long way in ten years. And in 21l that time its
been steered by one man, VWalter Perry, he hac always hed a strong
sense of purpose, as he stated in an early interview,

Tt comes back to what I said before, I think I see something here
thet is very well worth doing, not only in Britein, but in the Torld
T think it has a chence of increasing the standard of teaching in the
whole of higher education, as well as offering an opportunity of
higher education to en increasing number of pecple. As well as being
one of the few weys of continuing education, being made availsgble on
a large scale. I think it's the most exciting thing;, the most
exciting joh, that one could possibly have done.

The f:nsl word on ten yegrs of the successful realirstion of Walter
Perry's plan, comes from Hilds Himmlevite a member of the original
plemming committee, who apoke at one of our degree ceremonies at
Alexandre Palace, after receiving an Honorary Doctorste.
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There ave two opening sentences in the vice Chancellers annusl report
of 1972, which tell a story. The first sentence reads ! in 1969 the
Open University recruited its first staff, in 1971 it sadmitted its
first students, and im 1972 it produced its first graduates, this
was of course because st many gradustes had alresdy come with a fair
number of qualifications, With almost Cturchillisn brevity the
sentence sums ur these early schievaments, the second sentence reads,
'1% may be now be said to have acquired sll the main attributes of
,d'bhelf Universities, surdly our praise should be thet it has not,

_ tusic:




