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Changing Pedagogical Landscapes:  Overall objectives 
The overall objective of this study is to examine to what extent 
government strategies and higher education regulatory and 
accreditation, funding, quality assurance, assessment and 
certification frameworks support or hinder new modes of 
learning, and in particular increased use of technology in the 
teaching and learning process. 
The research should further formulate conclusions and 
recommendations on how these systems – the framework 
conditions for higher education - can best be tailored to support 
new modes of teaching and learning. 
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The “Changing Pedagogical Landscapes” Study for the EC
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http://www.openeducationeuropa.eu/en/news/new-eu-report-modernisation-higher-education-just-published

2014
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Disruption & Disruptive Innovation
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Disruptive innovation

a term coined by Clayton Christensen, describes a process 
by which a product or service takes root initially in simple 
applications at the bottom of a market and then 
relentlessly moves up market, eventually displacing 
established competitors. 

Characteristics of disruptive businesses, at least in their initial stages, 
can include: lower gross margins, smaller target markets, and simpler 
products and services that may not appear as attractive as existing 
solutions when compared against traditional performance metrics.

Because these lower tiers of the market offer lower gross margins, 
they are unattractive to other firms moving upward in the market, 
creating space at the bottom of the market for new disruptive 
competitors to emerge.

Source: http://www.claytonchristensen.com/key-concepts/
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Source:  http://www.christenseninstitute.org/blended-learning/

But maybe disruptive innovation can be quite tame!!
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Disruption in higher education (T not R)

Disruption of what?
UG, PGT, full-time, part-time, residential, online/distance, degrees, 
short courses, price, bundles

Disruption by when?
Too difficult to call but ease of disruption might be…
PGT>>UG ; short courses >> degrees; online>>residential; P-T >> F-T; 
price = unbundling

Disruption by whom?
New companies as HE providers – for profit / not for profit
Existing HE providers – colleges going up-market; agile universities; 
non-HE companies offering HE; governments; NGOs…
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 Durability of existing pedagogies

 Faculty skillset / student skillset

 Less student enthusiasm for radical change than the hype implies

 Risk of action by individual universities is high

 Lack of incentives / actual barriers (financial | legal | regulatory |…)

 Inter-locked curricula

 Physical estate

 Lack of burning platform
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The Un-changing Higher Education Landscape

ALT-C 2014, Warwick
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William G Bowen, Tanner Lecture, 
Stanford University, October 2012
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MOOCs
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What is a MOOC?

1. MOOC = a specific educational object or process

2. MOOC = a concept

3. MOOC = a term or word for online learning

4. MOOC = a political instrument

5. MOOC = ??????
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https://www.heacademy.ac.uk/resources/detail/elt/the_pedagogy_of_the_MOOC_UK_view
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 On presidents/SMTs of universities

 On governments/agencies

 On faculty

 On students

 On student funders, incl parents

 On the media

 Varied by region:  US∙UK∙Europe∙Oz∙NZ / SE Asia / China / Asia / S & C America

NB: This is very subjective – there are 1000s of universities in the world!!

http://star.arm.ac.uk/

?
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What impact have MOOCs had?  a 2012 slide
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MOOCs as a truly global phenomenon
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MOOC platforms & their global partnerships

 Coursera = 45% non-US

 edX = 33% non-US

 F/L       = 18% non-UK
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http://www.cnmooc.org/home/index.mooc

http://www.xuetangx.com/
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https://www.edraak.org/
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MOOCs as politics
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Student populations  in HE
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Student in US (IPEDS, 2012) and UK ( HESA 2012)

UK:
PGT = 42% part-time; UG = 23% part-time; 

UG = full-time 90% are <25 yr but part-time are 74% are >25 yr

No HESA data for UK students studying at a distance?

US:

All enrolments UG+PGT = 38% part-time

Fully online study – UG = 2,000,000 (11%); PGT = 650,000  (22%)
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Regulating higher education
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4. Regulatory Reform

Pedagogical and curricular innovations alone are unlikely to bring about change 
without regulatory reform. Regulatory barriers favor incumbent higher education 
institutions and give them a competitive advantage over new entrants. 

Recent actions by the Obama Administration and U.S. Department of Education, 
however, could signal a rollback of protectionist policies and movement toward 
regulatory reform.34 Redefining the credit-hour to include the "amount of work 
represented in achieving learning outcomes"35 is a significant policy change that 
has helped level the playing field for CBE. 

In a more hospitable regulatory environment, the pace of change would likely 
accelerate among some of the principal drivers of innovation: MOOC-based degrees, 
CBE, learning-optimized courseware, federal financial aid for learner support 
services, micro-credentialing, and the use of performance indicators to reward 
institutions that improve student outcomes. 

Mazoue 2014  http://www.educause.edu/ero/article/beyond-mooc-model-changing-educational-paradigms
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Private HE providers in UK



Competence-based education

32 FLAN meeting, Edinburgh  Jan 2015



33 FLAN meeting, Edinburgh  Jan 2015



34 FLAN meeting, Edinburgh  Jan 2015

Globally-recognised metrics of graduate learning



35 CPL, DiCE Edinburgh Dec 2014FLAN meeting, Edinburgh  Jan 2015



To conclude…
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Headlines from 2012
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So, to return to the conditions for innovative disruption…

1. Free short courses (regarded by many as also low quality)
2. Low price point for add-ons, including ‘credit’
3. Rapid technology & pedagogy innovations
4. Large scale, wide reach, ‘long tail’ audiences
5. High flexibility & free from most time-space constraints
6. Courses fit well with govt & commerce skills agenda
7. Interest from employers (end market)
8. Rise in interest in competence-based education
9. Gov’t interest in learning gains / objective measures of HE outputs
10. Increasing flexibility in gov’t view of regulations
11. Lack of burning platform problem in traditional HE
12. HEIs polishing existing product, increasing cost/not seeking price reductions



So, might MOOCs still be disruptive?
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