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ABSTRACTS

SESSSION 1 Rethinking Assessment: Authenticity, Diversity and Inclusion
Authentic Assessment and Active Learning at University of Bristol
Hannah-Marie Chidwick and Shelley Hales, University of Bristol
The University of Bristol expects assessment to be “designed for all, authentic and integrated”. But what makes an assessment “authentic” when the subject of study is the ancient past? How can we help students of classics and ancient history draw the connection between their graded assignments and real life after university? This presentation will explore how we, as Director of Teaching and Head of Subject in Classics and Ancient History, aim to meet these requirements while promoting and rewarding independent thought, encouraging sustained engagement with classes and helping students recognise and articulate their developing skill set.  
We wish to focus on three key elements of our assessment design and consider their successes and challenges. Firstly, we bookend our degree programmes with reflective essays that encourage students to be aware of their learning and recognise their skills and interests. Secondly, we set creative activities such as designing exhibitions or plotting the sensory experience of the route between buildings in ancient Rome, which combine intellect with practical skills. Finally, our third-year special subject units we ask students to reflect on real-world challenges while meeting their demand for a conventional essay.
Whilst these strategies have produced some great work, they have raised an even more acute awareness of student attitudes towards university assessment; in particular, how they struggle to relate (and value) the processes of learning across a unit to the completion of assessments. How do we grapple with the misconception that graded activities are discrete tasks in competition for their attention? We would like to discuss and share ideas about how we might encourage all students to consider assessment as a liberating opportunity for learning development and self-expression, and not just grade capital, when the critical and interpretive skills fostered by a Humanities education are becoming ever-more vital in our modern world.

Assessing ‘Applied Classics’
Alice König, University of St Andrews
This paper will discuss the opportunities and challenges of teaching and assessing Classics as an ‘applied’ subject. It will focus on a module taught at the University of St Andrews, in which students work in teams to research and design a project that draws on ancient sources, practices or ideas to address a challenge in the 21st century, such as ‘fake news’, racism, or climate change. It will underline the inclusive, interdisciplinary nature of this pedagogic approach, which enables students from different subdisciplines (history, archaeology, philology, philosophy, etc) to pool their specialist expertise collaboratively; and it will reflect on the skills that students acquire (in creative thinking, critical reflection, outcomes-focused thinking, risk assessment, audience analysis, and teamwork) by engaging in ‘Citizen Scholarship’, a branch of academia that has tangible impacts, creating change (not just disseminating knowledge) in the wider world. Bearing teachers in mind, it will consider the mentoring that students require to tackle assessment methods well beyond their comfort zones (such as elevator pitches, business plans, podcasts, and training packages); and also the challenges that come with marking collaborative outputs alongside individual contributions. As the paper will argue, these kinds of assessment not only energise and empower students, developing key workplace skills alongside deeper understanding of a wide range of ancient material; they train the upcoming generation of Classicists to interrogate their discipline’s past legacies and future potential, forging new understandings of what Humanities degree programmes can offer society.

Diversifying Assessment: Students as Curators and Communicators
Emma Bridges and Astrid Voigt, The Open University
At the Open University undergraduates studying a Classical Studies module on Greek and Roman myth are offered the option of curating a one-room exhibition for their final assessment. Students who choose this option must develop the concept for an exhibition which includes the topic, venue, and target audience as well as a hook to draw visitors in and the ‘take-home points’. They are also required to set out the research on which their exhibition is based and, using a bespoke digital tool, to submit a virtual mock-up of their exhibition space showing how they would arrange their exhibits together with supporting gallery text. This curation option is offered alongside a more traditional option which requires students to write an academic essay and communicate – either via a blogpost or audio presentation – an aspect of the research findings on which the essay is based to a non-specialist audience. Since October 2022, around 350 distance learners at The Open University have studied the module ‘Greek and Roman myth: stories and histories’ each year and about a third of the students have chosen the curation option.
A comprehensive evaluation of this assessment model took into account the views of students and staff, as well as analysing samples of student work, and demographic and performance data. The evaluation revealed that the availability of different assessment formats supports a diverse range of learners, as well as representing a fair choice. This paper will share lessons learned and will offer practical suggestions for developing inclusive and authentic assessment based on our experience of working with large populations of students in a distance learning context.

SESSION 2 Creative Assessment and Beyond
The Joys (and Pains) of Assessing Creative Work
Sharon Marshall, University of Exeter
For over ten years now I have been teaching a third-year undergraduate module at the University of Exeter called Dialogues with the Past: Creative Interpretative Project. The module invites students to explore a research question about the ancient world through any form of creative practice as a way of deepening our understanding of the remote worlds of the classical past. Two core principles underpin the module: the belief in the value of creative practice as a form of research capable of generating unique insights and the desire to provide students with an opportunity to demonstrate a wider skillset than that offered by more traditional forms of assessment.  
Over 180 students have enrolled on the module since its inception and have produced projects as wide-ranging as an orchestral symphony inspired by Aeneas’ descent to the underworld, a ballet performance telling the stories of abandoned heroines, a choose-your-own-adventure story based on the Roman cursus honorum, a contemporary reworking of the Ara Pacis built from cob, and a graphic novel on the life of Cicero. 
Focusing on a number of case studies, I will consider the benefits of assessing creative work, including its inherent value as a form of research different to but complementary with other forms of research, its potential to disrupt some of our traditional hierarchies of value in Classical Studies, and its positive impact on inclusivity through the valorisation of skills and identities that are often marginalised.
I will also address some of the challenges of assessing creative work, from the audit culture of higher education to the commitment to rationality and objectivity as the most reliable and valid approaches to the pursuit of knowledge. Against that backdrop, I will reflect on how we can meaningfully assess creative work in a way that takes account of the full range of creative abilities and that recognises the potentially heightened emotional stakes involved in the assessment of creative work. Ultimately, I hope to convey the joy that can be found in the assessment of creative work in Classical Studies, as much for the marker as for the student who produces it.  

Conversation-based Oral Assessments for Classical Studies
Joe Grimwade, University of Southampton
The University of Southampton is currently piloting the source-based evaluative conversation, a modern mode of oral assessment suited to ancient history and classics modules. In short, the evaluative conversation is an oral version of the written source commentary or ‘gobbet’ exercise, which incorporates aspects of professional conversation assessment formats commonly used in fields like law. The assessment comprises two parts: a short open-book preparation period during which students select and prepare for discussion one source extract from a choice of four, which the module tutor has drawn from sources studied during seminars; followed by a one-to-one semi-structured conversation guided by the module tutor, during which students may retain no external resources about their person save the assessment paper. The evaluative conversation and associated pre-assessment training activities are designed both to provide students with an opportunity to demonstrate the traditional skills of primary source analysis and to increase their capacity to sustain a reasoned line of argument in the face of others, while developing or modifying their interpretations in the light of complicating evidence. 
In this presentation, I shall explain how source-based evaluative conversations respond to multiple pedagogical concerns: the need, firstly, to incentivise consistently high rates of student engagement for the full duration of a module; secondly, to foster future-proof employability skills in our students (in this case, professional interview-style interactions); and thirdly, to develop secure assessment formats that can accommodate gen. AI in its current transient and uncertain future state. I shall detail the measures we have taken to ensure that evaluative conversations comply with the Equalities Act and do not unduly burden colleagues’ workloads. Finally, I shall provide a synopsis of an in‑progress ‘before and after’ study, which will employ repeated measures analysis of longitudinal data to appraise the efficacy of evaluative conversations before a wider rollout in the academic year 2026‑27.

Ancient MasterChef: Using a Food-based Assessment to Address Cultural Bias and Misconceptions
Erica Rowan, Royal Holloway, University of London
Specialist, research-led modules provide academics with the time to truly delve into a topic and tease apart the complexities of the past. Nevertheless, misconceptions, often reinforced by unverified content on social media, are difficult to break down, and ever diminishing student engagement means that those deep discussions are harder to initiate. At Royal Holloway, I run a third year Food in the Ancient World module that brings together archaeological, historical and environmental evidence. Topics include, for example, introductions to archaeobotany and zooarchaeology, Greek and Roman dining, storage and production practices, food poverty, and seasonality. One of the module’s assessments includes a cooking class followed by the submission of a reflective log. The experience merges experimental and sensory archaeology. In pairs, students must choose an ancient recipe, generate a list of ingredients, and on the day, prepare the dish and taste those made by the other students. The reflective log requires them to consider the whole process and challenge their initial assumptions about ancient foodway. The content of the logs demonstrates that this is an incredibly effective exercise in shifting deeply embedded assumptions and misconceptions, allowing students to understand their own personal and cultural biases.

SESSION 3 Assessment Rethought: Case Studies 1
Rethinking Formative Assessment in Classics: The Case of the Homeric Map of London
Antony Makrinos, University College London
This class is part of innovative practice in teaching Homer to undergraduate students for the course Greek Authors: Homer. The aims of the class are to combine the teaching of Homeric research performed by the students in London museums and galleries and to produce a “Homeric map of London”, which will be enriched in the future by similar courses on Homer. The presentations are organised in the following way: students are divided into groups and they are invited to select different roles in their groups (coordinator, presenter, discussant); each group corresponds to a specific institution in London (British Museum, British Library, National Gallery, Tate Britain etc.) and the students are invited to visit the institution and with the convenor’s guidance to perform research on a specific object of its collections related to the Homeric topics they are taught in class. Students will then present the results of their research after having selected a specific mode of presentation (Paper Presentation, PowerPoint, Debate, Poster, PechaKucha) and they discuss them with the convenor, and the class. The results of all research are publicised in order to produce a Homeric map of London which reconstructs the students’ research. Digital technologies are used in order to upload the class on the departmental website and Moodle.
This class is designed to provide the students with a learning experience which will promote research-based teaching in Classics. The class enables students to think critically on the relationship of the Homeric world with contemporary culture in London. Benefits for students are immense since the class helps them to develop significant skills (ability to perform research in an institution, peer assisted learning, presentation skills, teamwork and individual work, e-learning). It also invites a more active engagement with London institutions, and it is anticipated that some students will be inclined to become Friends of the Museums, to visit them with their friends, to pursue internships or to write their dissertation on objects from the collections. The session will have a significant impact introducing innovative pedagogies and methodologies for the teaching of Homer. It invites dialogue between students and staff about the creative teaching of literature through contact with material culture and stimulates interest in using object and research-based learning to teach.

Real-World Scenarios: AI Literacy for Classics, with or without AI
Edward A. S. Ross, Jackie Baines, University of Reading
This presentation will discuss an activity that we ran in the second-year Careers for Classicists and Ancient Historians (CL2CC) module at the University of Reading. This activity was a group project that aimed to design and advertise a new deodorant line based on the ancient world for a fictional company. The students were divided into three groups to handle different aspects of the design and marketing. The first group used data analysis skills to determine possible scent names based on hero names and epithets present in Homer’s Iliad. The second group used design skills to design deodorant cans based on ancient objects. The third group then used marketing skills to write social posts for the launch event held at the Parthenon. The different groups were allowed to choose whether they would use an AI model to support these activities, but they would only have 20 minutes to complete their tasks. This activity aimed to provide students with an opportunity to ethically engage with AI tools in a low-stakes environment. For this reason, all data that could be used in these tasks were freely available and not copyright restricted. If a group did use AI as part of there process, they would need to defend why their AI output was accurate and useful. 
This activity had two key learning goals: 1) to teach students how to treat AI-generated outputs as a source with its own context, and 2) to show students some of the ways that AI tools are used in the business context. All second-year students across the Ancient History, Classics, and Classical Studies degree programs were expected to participate in this activity because the AI literacy issue is relevant to all areas of Classics.
We also surveyed student views on AI and the workplace before and after the session to see how their perceptions and knowledge of AI changed. Anxieties about AI are prevalent in the humanities sector, but direct engagement with these tools will hopefully ease these anxieties and better train classics graduates for work in an AI world.


Creating Centos: Writing Poetry as a Form of Assessment
Matthew Payne, University of Leiden (Netherlands)
I would like to discuss the assessment of cento poems, which formed part of a reception course run for Masters students last semester (Sept ’25 – Dec ’25) at Leiden University. 
Together with my colleague Amaranth Feuth, we taught a course on T. S. Eliot’s The Waste Land, covering the poem alongside three Latin texts that it quotes (Petronius’ Satyricon, Ovid’s Metamorphoses and Augustine’s Confessions). Given the style of Eliot’s poem, with its incorporation of direct quotations of other texts, I decided to include a class on ancient centos and the techniques of cento poetry, and an accompanying assessment. In the class I discussed Proba’s De laudibus Christi, with a focus upon the dynamics of recontextualization and the cento as an intertextual form, and students had the chance to create short centos using some of Shakespeare’s sonnets, provided in class. 
For the assessment, students were asked to create a poem of 120 words, using at least 6 quotations, 3 of them from Latin texts (students had the option to leave them in the original or translate them). The other quotations could be from any kind of text (we had to confirm several times that lyrics from pop songs could be included), in any language (e.g. one quotation was from a poem in Sranantongo, a creole from Surinam). The students were also asked to provide references for their quotations and a 300-word reflection on their writing process. 
One goal was for students to engage closely with poetry and Eliot’s technique in The Waste Land. Another was to diversify assessment: there has been recognition in our department that assessment at Masters level has been an increasingly formulaic combination of oral presentation and written paper. I also hoped that this assessment format might help any individuals with neurodivergence (particularly ADHD and dyslexia) compared to those traditional forms (this was confirmed in practice), and with inclusion through openness to any kind of text. As an approachable method achieving the highest level of Bloom’s Taxonomy (‘Create’), students could apply for themselves a theme of the course, that reception always involves creative engagement and re-interpretation.

SESSION 4 Assessment Rethought: Case Studies 2
The X Sleepers of Y: Using a Creative Assignment to Investigate Religious and Social Transformations in Late Antiquity
Mark Humphries, Swansea University
In a typical literary flourish, Peter Brown began his The Making of Late Antiquity (1976) with the statement “I wish I had been one of the Seven Sleepers of Ephesus.” He invoked a legend, best known in a version reported by Gregory of Tours (d. 593/4), in which seven pious Christians, barricaded inside a cave outside Ephesus during the persecution under the pagan Decius (249-251) were miraculously reawakened in the reign of the Christian emperor Theodosius II (408-450). Unaware that they had slept so long, they were taken aback by the changes that had overtaken their city, particularly the visible signs of the growing power and influence of Christianity. For many years, I used the story to introduce classes on the development of cities across late antiquity (third to seventh centuries). A few years ago, the redesign of a BA-level module on paganism and Christianity for programmes in Ancient History, Classical Studies, History, and Medieval Studies offered an opportunity to introduce an optional creative assignment based on the legend, in which students could write a version of the story based on evidence from another city in the Roman Empire. This paper will offer an overview of this assessment, discussing the preparatory work to enable students to undertake it, examining safeguards against the use of generative AI, and reviewing student performance on the task. I have been genuinely surprised (and humbled) by how enthusiastically and creatively the students have undertaken the assignment, incorporating into their fictions details learned from across a range of modules, so I conclude with speculations about how I might adopt it more widely.  

A Creative Guide to Early Rome: Authentic Assessment in Ancient History
Henry Clarke, University of Leeds
At a time when the use (and misuse) of Artificial Intelligence by undergraduate students is on the rise, and among institutional calls for assessment to be authentic and aligned to the expectations of a wide range of groups (from academic disciplines to professional bodies and employers), how can we introduce successfully more creative assessment opportunities in Ancient History modules to enhance the undergraduate student experience? How do we deliver on this in traditionally content heavy disciplines where essays and exams often remain the dominant assessment model? How do we then prepare students effectively for what they may perceive to be an unfamiliar assessment? And how do we do this without increasing the assessment burden for staff and students alike? 
This paper will explore the creative, authentic portfolio assessment I have designed for an Ancient History undergraduate module on early Rome at the University of Leeds. The assessment involves producing a creative time-traveller’s guide to early Rome written for an audience travelling back to the city at a time chosen by each student from within the period covered by the module (approximately 1200 to 264 BC). The assessment also requires students to evaluate their guide in a reflective report, modelled on the project evaluations conducted by museums practitioners. This portfolio therefore aims to provide students with a more engaging, student-led assessment experience, which gives them greater flexibility in how they respond to the task and, in turn, a stronger sense of ownership of the work they produce. In this paper, I will outline the incremental changes I have made to the module to introduce this creative assignment and authentic self-reflection piece, and to increase opportunities for formative feedback before the summative assessment is due. One of my main objectives has been to enable students to produce evidence of their development of a wide range of transferable skills when applying for graduate opportunities. Ultimately, I will show how assessment and the development of transferable skills now sit at the heart of the module as fundamental aspects of the learning journey.
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