The Open University Equality Analysis Template

INTRODUCTION
This template will support you in meeting the requirements of the Public Sector Equality Duty (Great Britain) and Section 75 of the Northern Ireland Act. You should use this template to record evidence that equality analysis has been carried out before policy decisions take place. The template is a written record that demonstrates that you have shown due regard to the need to eliminate unlawful discrimination, harassment and victimisation, promote and advance equality of opportunity, and promote and foster good relations with respect to the characteristics protected in equality law.
This template covers the 6 stages, namely:

STAGE 1:
ABOUT THE POLICY/PROJECT

STAGE 2:
DECIDE IF THE POLICY/PROJECT IS RELEVANT TO EQUALITY
STAGE 3:
EVIDENCE AND CONSULTATION
STAGES 4 & 5:
IDENTIFYING ADVERSE IMPACTS & MITIGATION, PROMOTING EQUALITY AND GOOD RELATIONS
STAGE 6:
ACTION PLANNING, MONITORING AND SIGN-OFF
Please read the Guidance and any available examples before attempting to complete this template. 
Section 4 of the Guidance provides instructions on how to complete this template. 
If you require further help, please contact the Equality, Diversity and Information Rights Team.

STAGE 1: ABOUT THE POLICY/PROJECT

The term policy encompasses any proposed, amended or existing strategy, policy statement, project plan, business plan, change, procedure or practice that may have an impact on people, and is not necessarily a written document.

	Name of the policy/project 

	Single Component Assessment (SCA) Expansion

	Name and job title of the policy/project manager

	Inna Bend, Project Manager, ACQ

	Name and job title of the senior accountable executive/project sponsor

	Mary Kirby, Director, Academic Services

	What is the purpose/aim of the policy/project?
	The aim of the SCA Expansion project is to effectively deliver a transition of Level 1 and Level 2 modules assessment strategies that do not currently use SCA, to one of the approved SCA models for the 18J module starts. The project has been also planned to deliver and implement the technical functionality and operations change, required to support the conflation in June 2019. The SCA expansion will help to bring the OU in line with other providers, reduce the hurdles currently put in the way of student success and improve the student overall experience.

	Is it a new or revised policy/project?

	The pilot Single Component Assessment (SCA) project was initiated to investigate the impact on student progression and retention, when removing examination and End of Module Assessment (EMAs) from Level 1 OU courses.

	How does the policy/project relate to other University strategic priorities or programmes and/or external organisations?
	The Project aligns with the More Students Qualifying strategic priority. The decision has been taken at VCE (January 2018) that Single Component Assessment (SCA) is to be the default assessment strategy for all modules at Level 1 and Level 2, and that this is to be put in to effect from 18J onwards. The move has been made in order to improve student success in module result outcomes. Expansion on this scale will require immediate action in all Faculties to review and amend existing assessment strategies, and action in ACQ to support these changes in respect of student facing communications and operational support. A key part of this project is the requirement for IT amendments to existing assessment systems, to both student facing systems and the systems underpinning the award of module credit.

	Does this policy/project involve any public or student services delivered in Wales? If yes, please refer to the OU Welsh Language Scheme to ensure you meet the Welsh Language Act duty.

	This project involves issuing results to all students, including those in Wales, and this is already in the scope of the Welsh Language Standards Project.

	Could the implementation of this policy/project have particular implications in the different nations of England, Northern Ireland, Scotland or Wales? If yes, please give details and say how any issues will be managed.

	No

	Does this policy/project have any implications for access to learning or other University services for students in prisons or secure units, or other students who do not generally have internet access? If yes, please give details and say how these implications can be managed or mitigated.

	No


STAGE 2: DECIDE IF THE POLICY/PROJECT IS RELEVANT TO EQUALITY
	What level of impact is the policy/project likely to have on people, e.g. students, staff, contractors, the general public, etc.?
If the impact is likely to be major, complete all stages of the analysis, including consultation. If the impact is likely to be minor, consultation is not essential but may be beneficial. If the impact is none, no further analysis is required and you can move to stage 6, authorisation and sign-off, ignoring the action plan table if it is not needed.
	 FORMCHECKBOX 
 Major

 FORMCHECKBOX 
 Minor

 FORMCHECKBOX 
 None



STAGE 3: EVIDENCE AND CONSULTATION
	What existing OU data/information has been used to inform this analysis?

For each data source, state which characteristics there is data for.
	The VCE (January 2018) directive.  
The pilot was conducted from 16J, with 30 modules adopting the SCA model. The SCA Expansion project will increase the number of modules assessed in this way from c.30 to c.200 at Level 1 and Level 2.

	What external sources of data/information have been used?

See Appendix E & F of the Guidance for a list of sources.
	For example, most of the University of Manchester
 courses involve some form of continuous assessment of students.


	What consultation has/will take place to inform this analysis?

Consultation should always take place when the equality relevance is Major.

If the policy or project has Major equality relevance and it affects people in Northern Ireland, you must consult with the agreed list of organisations in Appendix 5 of the Equality Scheme.
Suggestions for consultation are included in Section 3.2 of the guidance.
	N/A


STAGES 4 & 5: IDENTIFYING ADVERSE IMPACTS & MITIGATION, PROMOTING EQUALITY AND GOOD RELATIONS
	
	Document below any adverse impacts you have identified
(The duty to eliminate discrimination, harassment and victimisation
)
	Possible mitigation for any adverse impacts identified in the previous column
	Document below any opportunities to address under-representation or disadvantages or meet different needs

(The duty to promote and advance equality of opportunity
)
	Document below any opportunities to tackle prejudice or promote understanding
(The duty to promote and foster good relations
)

	General consideration’s applying to all Protected Characteristics
	
	
	
	

	Age
	
	
	
	

	Caring and dependency
	
	
	Removal of exams would benefit students with caring responsibilities and disabilities.
	

	Disability
 – Physical or mobility impairments
	Gaps in identifying students with disability markers and special circumstances.
	IT amendments are necessary to enhance our special circumstance reporting systems.
	SCA offers the opportunity to move away from compulsory examinable components.
	

	Disability – Mental health difficulties
	Extra pressure on staff and burnout might occur during SCA expansion, considering there are other major projects (Core Systems Replacement (CSR), transformation, etc.) happening at the same time.
	The high level of prioritisation and resource management will be applied, to cope with the demand on staff time. Stress assessments are a feature of the Line management relationship and regular 1:1s.
	
	

	Disability – Sensory impairments
	
	
	
	

	Disability – Specific learning difficulties, e.g. dyslexia
	
	
	
	

	Disability – Manual skills restricted
	
	
	
	

	Disability – Other unseen disabilities
	
	
	
	

	Gender Reassignment (Transgender)
	
	
	
	

	Marital/Civil Partnership status

	
	
	
	 

	Political Opinion

(For policy/projects affecting people in Northern Ireland only)
	
	
	
	

	Pregnancy and Maternity
	
	
	
	

	Race/Ethnicity
	Potential for lack of Inclusivity in Assessment design.
	Module teams will design socially and culturally inclusive assessment content, including attention to language and differing cultural contexts of its students.
	
	

	Religion or Belief
	
	
	
	

	Sex (Gender)
	
	
	
	

	Sexual Orientation
	
	
	
	


	Is there evidence of the potential for intersectional discrimination, e.g. older women, disabled ethnic minorities, younger men, etc.?
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	If yes, please give details
	

	Possible mitigation for any intersectional discrimination
	


STAGE 6: ACTION PLANNING, MONITORING AND SIGN-OFF
ACTION PLANNING
	Summary of actions proposed (add additional rows if required)
	Responsibility (should be a named post and current post holder)
	Date(s)

	1. Business case in preparation for IT development.
	Inna Bend
	April 2018

	
	
	

	
	
	

	
	
	

	
	
	


MONITORING
	Following implementation of this policy, will any equality monitoring be carried out to determine the actual impact of the policy/project on different protected characteristics? See Section 4.2 of the Guidance for further information.
	 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

	If yes, please give details of which management group or committee will receive the monitoring report
	

	What frequency will this monitoring report be produced?
	


	Additional comments/notes
	


SIGN-OFF
	Name & job title of person completing this analysis
	Inna Bend, ACQ, Project Manager

	Date of completion
	06/03/2018

	Name & job title of senior responsible executive/owner who has authorised this completed analysis
	Lucy Cavell-Northam, ACQ, Assistant Director, Policy

	Date of authorisation
	06/03/2018

	Name of the committee, steering or management group that completion of this equality analysis has been reported to
	

	Date reported to relevant body
	

	Date this completed analysis form sent to Equality, Diversity and Information Rights Team
	

	Review Date
	


� http://www.manchester.ac.uk/study/undergraduate/teaching-learning/methods-materials/  





� Major relevance describes an impact that is likely to affect many people to some extent or one that is likely to affect a small number of people to a significant extent. Examples include plans to increase student fees, changes to eligibility criteria for financial support, development of a new teaching strategy, or closure of a student advocacy service that is used primarily by students with mental health conditions.





� Minor relevance describes an impact that is likely to affect many people to a limited extent or affect a small number of people to some extent. Examples include changes to student assignment submission procedures, relocation of a department to a different building nearby, or closure of a staff service that is currently used by few people.





� Policies and projects that have no equality relevance include things such as proposals to change a waste disposal contractor, implementation of a new IT system (providing that accessibility and usability are included in purchasing/design decisions), and minor changes to existing processes or statements of service.





� The first part of the duty is the requirement to give due regard to the need to eliminate unlawful discrimination, harassment and victimisation. Examples of eliminating discrimination include implementing a policy to amend the University pension scheme to include civil partners as survivor beneficiaries, or amending the University’s protocols on publicity materials for potential students to include alternative formats accessible to disabled students





� The second part of the duty is the requirement to give due regard to the need to promote and advance equality of opportunity between people who share a protected characteristic and those who do not share that characteristic. Examples could include projects that aim to increase participation of female students in Faculties where they have been traditionally under-represented, a marketing campaign that might increase the number of ethnic minority student enquirers, or a policy that aims to increase the number of male staff taking up agile working options.





� The third part of the duty is the requirement to give due regard to the need to promote and foster good relations between people who share a protected characteristic and those who do not share that characteristic. Examples could include increasing the integration of people from different backgrounds through engagement and consultation or providing unconscious bias training for staff to explore stereotypes and perceptions.





� A person has a disability if he or she has a physical or mental impairment and the impairment has a substantial and long-term adverse effect on his or her ability to carry out normal day-to-day activities. For the purposes of equality analysis ‘Disability’ has been broken down into broad categories to help determine the impact of policies on different impairments. However, it is not possible to provide an exhaustive list of conditions that qualify as impairments.





� Under the Equality Act, only those who are married or in civil partnerships are protected, and it is only necessary to demonstrate that due regard has been given with respect to the need to eliminate unlawful discrimination in employment situations. Under Section 75 of the Northern Ireland Act, all marital statuses are protected, discrimination in all circumstances is unlawful and there is a duty to promote equality of opportunity between persons of different marital statuses.
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